Fall 2019	GREEK 101	
SAMPLE
Faculty Development Plan

Overview and Self-Assessment
I am very pleased to join the faculty of the Classics Section in the Department of Comparative Arts and Letters. After completing my PhD at the University of Texas at Austin in 2016, I next took up a Postdoctoral Teaching Fellowship at Utah State University from 2016-2018. The teaching-centered fellowship gave me the opportunity to build upon my various teaching experiences from graduate school in an effort to further refine my pedagogical skills in various areas and to develop new courses and programs for USU. As a result, I felt very comfortable in the classroom here at BYU and handled the course load that comes with teaching in Classics. I have always felt that teaching is and will continue to be my greatest strength as a scholar. From my time as a TA and “Supplemental Instructor” while an undergraduate through graduate school and my post-doc up to today, the experiences and opportunities afforded to me in teaching students have been the most rewarding and positive parts of my career development. I have a deep appreciation that I am able to play a role in opening students’ eyes to the wealth of knowledge afforded to us by studying the ancient world and there is nothing more rewarding to me than seeing a student’s perspective change as they are inspired by an ancient text or some other aspect of ancient languages and cultures. Students and colleagues consistently praise my effective teaching. 
The drawback to my profound love of teaching is that experienced by many other pedagogically-driven scholars: I often let my efforts developing materials for the classroom bleed into and dominate the time that I need to reserve for my research. In particular, as I discuss further below, my hang-ups that tend to impede the successful publication of my research come at the latter stages of the writing process. While I relish beginning new projects and cherish the opportunity to present my research at conferences, I struggle to get the articles prepared for submission. I feel that this represents the greatest weakness that I will need to overcome as a scholar. As such, I will focus my goals and efforts over the next few years on developing strategies and schedules that help me work toward more consistent submission of my various projects. 


Scholarship:
	As noted above, I often allow my research time to be eaten away by teaching-related activities. I very much enjoy the early phases of a project: from conceiving a question or encountering an idea in a text, developing a plan for examining that question, doing the requisite reading of primary and secondary literature, up to presenting an oral version of the paper at a conference. I struggle the most with the final phases of the research: finishing and revising the written version of the paper and submitting it for publication in an appropriate venue. Sometimes, my roadblock at these final stages comes from a diminished enthusiasm for the project. Effectively, in my head, I have already approached and answered the question which I set out to pursue, which is, to me, the most enthralling aspect of research. As part of my larger approach to my writing I am aiming to change my mindset so that I view the communication of my work to colleagues as something more similar to interacting with students in the classroom. I will try to visualize my writing as an effort more akin to teaching. This will help me to better utilize my strength in addressing my weaknesses. If I can find a way as I write to tap into that joy that is so strongly linked to my teaching, I believe I will breakthrough these struggles and find a sustainable and successful path to consistent publication. In the meantime, however, I am setting very clear timelines for the projects listed below and I will be scheduling dedicated writing time into my weekly schedule to ensure that I can meet these deadlines. 

Goals: 
· Submit to ZPE my article, “Generic Formulae and Geographical Variation in the Tabulae Triumphales” (Summer 2019)
· Depending on the outcome of the Histos review, continue to pursue publication of my article on Polybian narrators, “Hannibal the Historian” (Summer-Fall 2019)
· Finish and submit to the editors of the volume my chapter on Plutarch, “What about the Gold-Digging Ants? The Silences and Irony of Plutarch’s de Herodoti Malignitate” (Fall 2019)
· Finish my Nepos article, “Inverting the Carthaginian Foundation Myth in Nepos’ Hannibal,” and identify possible journals to pursue for publication (Winter-Spring 2020)
· Work with my coauthors to find a successful avenue for publication for our interdisciplinary project on Schultz’s Trichiasis Admiranda; we are currently discussing an organized panel for the 2020 AAHM meeting (Spring 2020)
· Write and submit to TCL an article on teaching the Perfect System in introductory Greek (Summer 2020)
· Determine a reasonable timeframe for completing and revising the monograph that will develop from my dissertation and pursue connections with various presses who may be interested in the book (Fall 2020)
· Identify an article-length project on Livy and begin work on the project (Fall 2020)
· Determine the next phase of projects that I will pursue after these are completed and consider how these will shape the trajectory of my career; outline a potential schedule for these projects (for 2021 forward). Note: I have a couple of abstracts already in the works and a specialized conference for late 2020 that I am targeting, so some of these might have already taken shape by this point. However, I want to take a thoughtful and measured approach to my research agenda so that I can better determine how I can establish myself as a known entity in my subfield. 

Citizenship:
	I believe that I am a good colleague that is generally friendly and often engages with my colleagues about their work. I aim to keep my office door open most of the time while I am working and this often leads to enjoyable and helpful conversations about the work of others and myself. While I want to better develop my habits of connecting more with colleagues at other universities, I feel that I have made the best of the contacts that I have made so far. These connections have led to review opportunities for Mediterranean Studies, Ploutarchos, and Teaching Classical Languages. I have also been asked to review a book for Histos. Fran Titchener, a colleague at Utah State University, asked me to co-host the meeting of the International Plutarch Society that was held this spring in Logan. I appreciate that my department has left me free from committee work for this first year as I adjust to the new job but I look forward to strategizing some committee assignments that might be right for me over the next couple of years. In particular, I would be greatly interested in any committees with a pedagogical focus or in serving at the college level if something appropriate comes up, such as if the proposed graduate program in Language Acquisition comes through. I also hope to work along with my colleague, Seth Jeppesen, through the UCA and, hopefully, in conjunction with a summer Greek program to develop better contacts and increased cooperation between the various Classics programs in the state. 

Goals:
· Develop habits of reaching out to colleagues after all conference presentations and for feedback on articles in their last stages of development
· Make connections with colleagues in Classics at nearby universities through UCL and in conjunction with a Summer Greek program
· Meet with the chair to discuss possible citizenship opportunities within the department and/or college
· Accept and fulfill any citizenship obligations from the chair 
· Observe one class meeting of one of my colleagues each semester and invite them to observe a course of mine and provide feedback, if possible
· Complete the article review for Teaching Classical Languages (Summer 2019)
· Finish and submit the review for Histos on Plutarch’s Pragmatic Biographies (Fall 2019)

Teaching: 
	While I believe that my teaching is my greatest strength as a scholar, I aim to keep my pedagogy current with the latest research and always carefully read my course evaluations and examine my own expectations for a course against the performance of the students to see how I can improve. For instance, after seeing how my students’ comfort level with reading genuine Greek texts at the end of the introductory sequence did not correspond with my expectations of their readiness to do so, I am incorporating more opportunities for reading original texts into the GREEK 101-102 sequence for this coming year. My biggest concern upon starting at BYU was that my experience at public universities had left me unprepared for incorporating spiritually strengthening elements into the classroom, I have come to learn through both the official and unofficial, mid-semester, course evaluations that the students appreciate the ad hoc and informal approach I have taken to integrating spirituality into my classroom. Rather than try to schedule scriptures or other spiritual topics for discussion, I allow the conversations in my classes to drift there when appropriate. For instance, in Beginning Greek as we discussed the concept of verbal aspect, a student asked about the aspect of a verb from a particular New Testament passage she had recently read. We took the opportunity to look up the Greek text online and discuss how the Progressive aspect of the verb in question impacted our understanding of the passage. In my Roman Civilization course last winter as we were discussing the foundation myths of ancient Rome, a student asked if I felt that various scriptural passages in the Book of Mormon would qualify as foundation myths for our culture. I encouraged the students to return to our agreed upon definition of “foundation myth” and to consider how they would respond. What followed was a wonderful and enriching discussion of how foundational storied encode and reinforce shared cultural and ethical expectations for a group. The students better understood the point of studying foundation myths and did not worry about the truth-value of, for instance, the Romulus-Remus myth for ancient Romans. By allowing the students to raise spiritual of spirituality in the classroom and by encouraging open discussions among the students on these topics, I feel that the lessons at which we arrive are more meaningful and more directly applicable to the students’ lives at that time. 

Goals:
· Develop and teach three new courses this year: GREEK 401 Prose Composition, ClCv 245 Golden Age of Greece, and CLSCS 430R/690R+HIST 430R – Topics: “War and Society in the Ancient World”
· Refine my Beginning Greek sequence (GREEK 101-102) to implement more opportunities for reading genuine Greek texts (see the Course Development Project description, below, for more information)
· Supervise a Senior Thesis for Hanna Seariac (Fall 2019)
· Develop and have approved an Intensive Summer Greek Program, ideally held as early as Summer 2020, and explore the opportunity to have this program be run in conjunction with Utah State University
· Determine an appropriate topic, develop, and propose a graduate seminar for the department’s Comparative Studies Seminar to offer at some point within the next few years


Summary
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	I am very excited to be here at BYU and to have the opportunities that are available to me in my teaching, research, and service. I am eager to continue to develop as a scholar in this unique environment where I can focus on both the spiritual and academic progress of my students and myself. I believe that this institution is an ideal fit for me due to the strength of the tradition of language learning here and the interest that our students will continue to have in learning about the languages, history, and culture of the world during the time of our Savior. 
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Scholarship Strategies Project Proposal

	I find that I have three areas in my writing process that need improvement to pave the way toward consistent publication: 1) turning my conference presentations, which I give regularly and which are generally very well received, into finished articles submitted to a journal within a reasonable time frame; 2) finding the sweet spot for submitting an article when it is done enough and before I edit it to death (i.e., aiming at completion over perfection); and 3) recovering enough inertia to revise a project that was rejected and to submit it elsewhere. I know from speaking with colleagues that these are typical problems that many others also face. To combat these struggles, I propose to give myself better defined timetables following all conference presentations. Within two months of giving any paper, I will send a full draft of the article version of the paper to a colleague--either for feedback, if the recipient agrees, or just as a chronological checkpoint. The two months of work in between oral presentation of a paper and sending off the draft will also include identifying three ideal journals for which the article could be appropriate, incorporating any feedback received at the conference, and polishing and formatting the article in accordance with the journals identified. When I send off the article to colleagues, these recipients should preferably include someone in attendance at the reading of the paper, if possible, a colleague from another university who works in a similar area, or, as last resorts, my CFS mentor, other members of the Classics section, or CAL department. Any feedback that I receive should be promptly incorporated into the article draft. One month after sending off the article to a colleague I will submit it to the top journal on the list of three identified earlier. This month-long period can only be extended when I have heard from the recipient that they will be sending back feedback at a later date, at which point I will submit the article within two weeks of hearing back from the recipient. This will keep me from delaying the more important final steps toward publication in favor of doing the more exciting (to me personally) initial stages of a project and help me avoid having a sufficiently large backlog of conference presentations waiting to be turned into articles (as I have at the moment). These strategies combine various effective approaches I have used in the past on the advice of successful and experienced colleagues. 
FDS – Scholarship Strategies Project		

Citizenship Project Proposal

FDS – Citizenship Project		
	An area of citizenship that I would most like to develop over the coming year is my ability to make meaningful connections with colleagues at other institutions who work in similar areas. I have often met and had great conversations with colleagues at conferences and meetings but I have rarely been able to develop these brief interactions into longer term relationships of the type that provide further collaboration or the opportunity to request and offer feedback on future projects that we each are working on. I know that these types of connections will become increasingly important as my career advances. As such, I want to focus on cultivating better relationships with colleagues now. These goals will partially overlap with some parts of my scholarship strategies project, above. For the main objective of this project, I aim to become more communicative with my colleagues from across the field. After the conclusion of any conference I attend, I will email at least one colleague per day from among those panels that I attend to express my appreciation for their paper, to let them know of how their work may impact my research or teaching, or to offer feedback of some kind (or, likely, some combination of these). After the panels on which I give a paper, I will also be sure to write to the moderators and my fellow panelists to thank them for the panel and any advice they offered to me. I also aim to become more active in offering and soliciting feedback on projects as they are in development before submitting them to journals. Initially, I will reach out to those who ask questions, make suggestions, or offer critiques after I give a paper to thank them for their thoughts. If I am able to incorporate their feedback quickly, I will then offer to share the updated paper with them if they are interested. While these sorts of interactions may sound basic or come as second nature to many scholars, I have often failed at following through on these exchanges and, as a consequence, missed out on the opportunity to develop better contacts with colleagues around the field. I want to use the opportunity of the FDS citizenship project to develop habits that will lead to more meaningful interactions with various colleagues and the opportunities that follow them. 
Course Development Project Proposal

I will focus on my Greek 101 class for the Course Development Project. Greek 101 forms the first part of the Beginning Greek sequence (101-102) that I taught this past year (Fall-Winter) and will continue to do over the next few years. These two courses together serve as our first-year introduction to Ancient Greek. Because the two semesters work together in a year-long sequence, the outcomes and goals of the first semester directly impact the success of the second. As a result, I want to focus the changes that I make to Beginning Greek on the 101 course to be able to see how it impacts learning outcomes at the end of the entire year-long sequence. 
Our program has long used Hansen and Quinn’s Greek: An Intensive Course for our Beginning Greek classes. I created a series of worksheets with an approach focused on comparative historical linguistics this past year to use alongside this traditional textbook. These supplemental materials helped to bring the information presented in the textbook in line with the methods and approach that I typically take to teaching Greek morphology and syntax. The students found that these worksheets greatly improved their ability to recognize and understand the complexities of Greek morphophonology. I will continue to refine and adapt these worksheets throughout the Fall and Winter semesters to best suit the needs of the students based on what worked and what did not this past year. 
These improvements in morphological recognition, however, had two surprising effects on the class that I hope to address this year: 1) the students became more engaged with the history of the Greek language and its development than is required for an introductory-level course and 2) the students’ enthusiasm for reading the texts was slightly diminished in favor of spending more time understanding the intricacies of morphophonology. I plan to address these effects by adding targeted exercises and extra-credit opportunities that work directly to combat these issues. To do so, I will make a reference collection that the students that can consult throughout the semester if they desire. This collection will be further discussed in the Grant proposal below. 
To focus the students’ enthusiasm for the history of the Greek language in a more appropriate (and less intrusive) venue, I will have an extra-credit opportunity available for students to produce written summaries of chapters from a number of books available in the reference collection and have them present these summaries to their classmates. These opportunities will allow me to defer students’ questions about Pre-Greek and Early Greek languages to more appropriate venues outside of class time without suppressing their enthusiasm for this development. Additionally, as a large percentage of our Beginning Greek students are majors in the ANES-New Testament tract, they can use these activities to develop further their knowledge of how the Greek language changes from Classical Greek (the focus of our main textbook) to the Koine of the New Testament. To make room for these new extra-credit opportunities, I will remove the attendance bonus from last year’s syllabus and also adjust the “Group Study bonus” accordingly. 
To combat their diminished interest in reading the texts, I will include new activities in class that will help enhance their appreciation of reading actual Greek texts. Each Friday we will begin with a brief (1-2 line) reading of an actual Greek text, regardless of what else we cover that day. While this type of reading was already a frequent part of our class last year, two changes will enhance students’ engagement with these readings: 1) a large number of these texts will be drawn from New Testament passages and 2) I will encourage students to submit requests for authors, texts, passages, or scriptures for us to read as a group each week. Last year, some of the most engaging reading exercises that we had came from students who requested a passage of Greek, either something they were working on for a research project or for another class or NT passages that they were studying for their Come Follow Me readings each week. I will also have two assignments that each student can complete to give them a small boost on two exams of their choice that focus on developing their reading skills and improving their appreciation of reading Greek. The first assignment will be to complete a translation and grammatical commentary of a text of their choice from either Colvin’s Historical Greek Reader (a text that can also supplement their interests in the historical development of Greek) or from the New Testament. The second will be to read a section of Deniston’s Greek Particles and provide for their peers a representation of some sort (artistic, written, dramatic, etc.) of Deniston’s description of that particle. Deniston’s work is known not only for its thorough treatment of a difficult subject matter but also for its clever and memorable descriptions of the ways that particles interact with the rest of the sentence. I hope that encouraging students to engage with Deniston’s work will help them not only develop a better knowledge of Greek particles but also create a memorable experience associated with a landmark work on Greek syntax. 

FDS - Course Development Project		

Course Development Project Grant Proposal

	As discussed in the “Course Development Project Proposal” above, I will be adding several learning opportunities to the Greek 101 course this upcoming fall semester. These activities revolve around the availability of texts that I do not want the students to have to purchase but that also are often in enough demand that the library copies of each book are frequently checked out. So, I propose to use the grant money to create a reference collection that students can consult as needed to complete these various assignments. These materials and the activities that they will be used for, directly align with the following two goals: 1) to enhance the students’ enthusiasm for reading actual Greek texts instead of spending more time trying to understand the intricacies of morphophonology and 2) to allow the students to remain engaged with the history of the Greek language and its development but in a way that does not detract from the main goals of the course. I plan to address these effects in the following ways: I will add an extra-credit opportunity for students to produce written summaries of chapters of the books in the reference library to be presented to their classmates. As noted above, these opportunities will allow me to defer students’ questions about Pre-Greek and Early Greek languages to more appropriate venues outside of class time without suppressing their enthusiasm for this development and also give the students the chance to engage more directly with the shift from Classical to Koine Greek, a change that directly ties to the personal interests of a large number of students. Two of the new activities outlined above that will help the students develop a deeper appreciation of reading original Greek texts will also make use of this reference collection: the students’ summaries and presentations of Deniston’s Greek Particles and the translations and commentaries they will produce from selections found in Colvin’s Historical Greek Reader. For more information on each of these assignments, refer to the Course Development Project Proposal above. The books I propose to purchase are listed below with approximate purchase prices (based on current Amazon prices). I will also make available to the students a number of books that I personally own as part of the reference collection. 

Books for purchase:
Deniston, The Greek Particles ($65)
Colvin, A Historical Greek Reader ($58)
Beekes, Pre-Greek: Phonology, Morphology, Lexicon ($47)
Horrocks, Greek: A History of the Language and its Speakers ($47)
Christidis, A History of Ancient Greek From the Beginnings to Late Antiquity ($83)
Total: $300

If any of these can be found at cheaper prices before purchasing, I could also add the following purchases for the collection: 
Mallory and Adams, The Oxford Introduction to Proto-Indo-European and the Proto-Indo-European World ($45)
Vis-Ed Biblical Greek Vocabulary Cards ($10)
FDS - Course Development Grant Proposal		

...Study and learn, and become acquainted with all good books, 
and with languages, tongues, and people. (D&C 90:15)

GREEK 101 - First Year Greek
Fall 2019

[image: ]

Instructor: 
Time: MTWThF 1:00-1:50
Place: 2112 JKB
Office Hours: M 12-1, T 2-3, W 2-3, or by appointment
Office: 3040 JFSB
Email: 
Course Website: available on Learning Suite 
 
Required Course Materials:
· Hansen and Quinn, Greek: An Intensive Course, 2nd rev. ed. Fordham UP. ISBN: 978-0823216635 [Note: you are required as a part of your participation grade to bring this book to class every day]

Recommended Course Materials: 
· Mondi and Corrigan, A Student Handbook of Greek and English Grammar. Hackett. ISBN: 978-1624660368 [HIGHLY RECOMMENDED! – especially if this is your first ancient language]

Course Prerequisite: None

Course Description and Goals: This course will begin your introduction to the basics of Ancient Greek morphology, syntax, and vocabulary in order to prepare you to read passages of Classical Greek. We will follow the layout of our main textbook, “Hansen and Quinn” (hereafter, H+Q), and use a variety of worksheets, translation assignments, quizzes, classroom activities, and discussion to guide your instruction in Greek grammar. All of these exercises will help you to develop the tools necessary to translate genuine ancient Greek texts. To that end, the “Readings” that accompany each unit and specially prepared worksheets and activities will supplement the material presented in H+Q with continuous prose texts that will also introduce themes of Greco-Roman mythology, history, literature, and culture. To succeed in this class, you will need to complete the daily assignments diligently and participate enthusiastically in classroom discussion and translation. The reward, however, will be well worth the effort, as students who apply themselves to the course with dynamism will find their relative fluency increasing over the course of the semester. 
Course Outcomes: 
1. Basic Forms, Grammatical Structure, and Vocabulary: Successful students will have command of basic forms, grammatical structures, and vocabulary of Classical Greek.
2. Read Classical Greek: Successful students will be able to read Classical Greek at an elementary level with a high degree of understanding. 
Daily Assignments, Homework, and Expectations: There will be daily translation assignments and drills from H+Q. You will also be expected to continue to develop your knowledge of Greek morphology and vocabulary on a daily basis. You will be responsible to learn by memory every paradigm presented and all of the lexical entries listed under “Vocabulary” in each unit. This course will often feel like a marathon because of the amount of morphology and vocabulary you will have to learn. We will need to cover, on average, almost one “Unit” from H+Q each week to complete all of the course material required for GREEK 101. The only way to memorize and understand all of this material is to pace yourself and work on it every day. Our brain acquires languages best through daily practice and study. Do NOT attempt to cram all of your studying into the night before an exam or quiz—you will only set yourself up for failure if you do so. 

While the attached schedule provides a basic layout of our plan to cover the vast amount of material necessary to complete GREEK 101, the exact assignments will be given at the end of class each day, so be sure to take note of the homework we will be translating for the next day! The completion of the translation assignment each day will be crucial to your success in this class. I expect every student to have expended every possible effort to be prepared for class every day. 

When translating for these assignments, I urge you NOT to rely on writing out your translations. You will NOT be allowed to read from a written translation in class. You will, “LOOK AT THE GREEK!” To encourage you to break away from writing out full translations of your homework, you will not be required to turn in written copies of your assignments. This policy is subject to change, however, depending on how the class performs during translation activities. I will, of course, notify you in advance of any changes to the homework procedure for the course.

Failure to show up for class or failure to prepare adequately on a consistent basis will be detrimental to your grade. You cannot expect to learn a language by skipping class or ignoring your homework. When you miss class or do not do the assignments, you also put a greater burden on your classmates to prepare the material. “I did not get to my homework” or “I didn’t have time” or “I didn’t know about it” or “ὁ κύων ὁ ἐμὸς τὴν τῆς γλώσσης πρᾶξιν ἐδήδοκε” are NOT legitimate excuses. Expect to spend multiple hours outside of class each day studying and translating. Make a thorough attempt at every assignment. If you struggle with the material, it is okay; in fact, it is expected! Do the best you can beforehand and then come to class where we can work through the problems together. Do not be afraid to ask questions; odds are good that other students struggled with the same problems. The only way to learn is to identify and then correct your mistakes. 

Course Policies

Grading: Grades will be calculated as follows: the accumulation of quiz scores (25% total); in-class participation, attendance, and homework (5%); three midterm exams (15% each, 45% total); and a cumulative final exam (25%). Late work of any kind is subject to a 25% penalty per day that it is late.
Grading Scale:* A: 100-93; A-: 92.9-90; B+: 89.9-87; B: 86.9-83; B-: 82.9-80; C+: 79.9-77; C: 76.9-73; C-: 72.9-70; D+: 69.9-67; D: 66.9-63; D-: 62.9-60; E: below 60
*You receive the grade that you earn, i.e., grades will not be curved and final grades will not be rounded to the nearest percent.

Quizzes: We will take many quizzes throughout the semester. Larger quizzes will occur as marked on the attached schedule (usually one every week or so), but smaller “pop” quizzes can happen any day. Quizzes will always be held at the beginning of class. Do not be late to class as you may miss a quiz! Regardless of whether you miss a quiz because you were late or absent, be aware that make-up quizzes will NOT be offered; instead, I will drop the lowest THREE quiz scores from the calculation of your final grade. Quizzes will generally contain some mix of the following four sections: Morphology (paradigms for you to fill in testing your knowledge of verb, noun, and adjective forms), Syntax (short answer questions testing your knowledge of Greek grammar), Vocabulary (you will ID the form and provide the complete dictionary entry for the given inflected Greek words), and—less often—Translation (of a seen, but modified, or unseen passage of Greek). Your best preparation for quizzes is to stay on top of the daily schedule, come to class with your homework completed each day, and to do steady work on your knowledge of vocabulary and morphology. Note that quizzes collectively count for more than any Midterm exam and as much as the Final! That tells you how essential I see the steady progression of knowledge that can come through regular and sequential studying for quizzes.

Exams: The midterm exams will be held on or around SEPT 30th, OCT 28th, and DEC 2nd, in the testing center; the Final Exam will be held DEC 17th at 2:30 PM (in our classroom). These exams will assess your knowledge of vocabulary, morphology, and syntax and test your ability to apply that knowledge in translation. Each exam will have a section testing your ability to construct nominal and verbal paradigms, a section testing your ability to recognize Greek word forms, and a section testing your knowledge of syntax and translation in seen but slightly modified passages. 

Make-up Tests and Quizzes: Make-up quizzes will not be offered; instead, I will drop the lowest THREE quiz scores from the calculation of your final grade. You will be taking the Midterm Exams in the Testing Center and each exam will be open for a few days. As such, there should be no need to worry about missing or needing to make up those exams. However, should it become necessary: students will only be allowed to make up exams in the case of a demonstrated medical issue (physician's statement required) or other unavoidable emergency (as certified by the Dean of Students) and with notice given to the instructor in advance. Additionally, the make-up exam will be different from and possibly more difficult than the original exam. Examples of unacceptable excuses: family trips, oversleeping, laziness, tardiness, joining the circus, an overly full testing center, being held up in the agora by a loquacious Socrates, etc. The final exam must be taken at the appointed time: no make-ups or early takers will be allowed. 

Extra Credit: To demonstrate to you the importance of group and personal study, the only ways to earn extra credit for this course come through submitting evidence of group review/work sessions and personal study in areas of need. These will be the only opportunities you have to earn extra credit or a bump to your overall grade. Use them or lose them! 
· Option 1: There will be forms to record any group study sessions that you hold with other members of the class (2 or more people working on or reviewing Greek for 50 minutes or more constitute a “Group Study Session”). These forms must be turned in within 3 days of when the session occurred. For every 10 sessions that you provide evidence for, I will raise your grade ½ percentage point overall, up to 2½ percentage points as a maximum. More information about these forms will be given in class.
· Option 2: You can address your interest in the development of the Greek language over time or of various Greek dialects by reading and writing a summary of chapters of various books that will be available in Dr. O’s office. Your selection must be approved in advance and the summary will be made available to your classmates. You will earn up to ¼ percentage point for each summary, up to 1 percentage point overall as a maximum. 
· Test-Bump Option: After a midterm exam, you have the chance to earn up to a 3 percent bump on that exam score. To earn this bump, you must meet with Dr. O within a week of the return of the exam to discuss your progress and turn in a translation and syntactical explanation of a supplemental Greek reading that you choose in consultation with Dr. O. You can do this on two of the Midterm Exams. 

Attendance and Preparation: Attendance and the preparation of your homework is crucial to your success in this class, i.e., if you want to pass, do not miss class! Attendance will be taken at the beginning of each class. The record of your attendance and participation constitutes a major part of your grade (5% of your total grade). Failure to prepare adequately for class will severely inhibit your ability to improve your Greek reading skills and will prevent you from an appropriate level of participation in class discussions. As such, days on which you do not prepare your homework in advance of class—particularly when this becomes a chronic problem—are equivalent to absences and I will therefore dock your attendance and participation grade when you have failed to prepare for class. Complete preparation and adequate participation is also part of showing respect to your classmates and the instructor. Be respectful of each other and be on time, prepared, and contribute to a positive classroom environment. If you fail to follow all policies of the course and university, your grade will be docked accordingly. You are allowed three unexcused absences, following which your attendance grade will drop 5% per unexcused absence. Absences will be excused only for medical reasons (with a letter from a physician), for family emergencies (only when certified by the Dean of Students), or official university functions (with proper documentation). If students wish to have an absence excused, they must provide documentation to the instructor within a week of their return to class. 

University Policies

Honor Code: In keeping with the principles of the BYU Honor Code, students are expected to be honest in all of their academic work. Academic honesty means, most fundamentally, that any work you present as your own must in fact be your own work and not that of another. Violations of this principle may result in a failing grade in the course and additional disciplinary action by the university. Students are also expected to adhere to the Dress and Grooming Standards. Adherence demonstrates respect for yourself and others and ensures an effective learning and working environment. It is the university's expectation, and every instructor's expectation in class, that each student will abide by all Honor Code standards. Please call the Honor Code Office at 422-2847 if you have questions about those standards.

Sexual Misconduct: In accordance with Title IX of the Education Amendments of 1972, Brigham Young University prohibits unlawful sex discrimination against any participant in its education programs or activities. The university also prohibits sexual harassment-including sexual violence-committed by or against students, university employees, and visitors to campus. As outlined in university policy, sexual harassment, dating violence, domestic violence, sexual assault, and stalking are considered forms of "Sexual Misconduct" prohibited by the university.

University policy requires all university employees in a teaching, managerial, or supervisory role to report all incidents of Sexual Misconduct that come to their attention in any way, including but not limited to face-to-face conversations, a written class assignment or paper, class discussion, email, text, or social media post. Incidents of Sexual Misconduct should be reported to the Title IX Coordinator at t9coordinator@byu.edu or (801) 422-8692. Reports may also be submitted through EthicsPoint at https://titleix.byu.edu/report or 1-888-238-1062 (24-hours a day).

BYU offers confidential resources for those affected by Sexual Misconduct, including the university's Victim Advocate, as well as a number of non-confidential resources and services that may be helpful. Additional information about Title IX, the university's Sexual Misconduct Policy, reporting requirements, and resources can be found at http://titleix.byu.edu or by contacting the university's Title IX Coordinator.
Students with Disabilities: Brigham Young University is committed to providing a working and learning atmosphere that reasonably accommodates qualified persons with disabilities. If you suspect or are aware that you have a disability, you are strongly encouraged to contact the University Accessibility Center (UAC) located at 2170 WSC (801-422-2767) as soon as possible. A disability is a physical or mental impairment that substantially limits one or more major life activities. Examples include vision or hearing impairments, physical disabilities, chronic illnesses, emotional disorders (e.g., depression, anxiety), learning disorders, and attention disorders (e.g., ADHD). When registering with the UAC, the disability will be evaluated, and eligible students will receive assistance in obtaining reasonable university approved accommodations. Service animals are allowed in the classroom. Generally, animals that are strictly for emotional support or comfort are not allowed in the classroom. Questions may be directed to the University Accessibility Center (2170 WSC, 801-422-2767).

Academic Honesty: The first injunction of the Honor Code is the call to "be honest." Students come to the university not only to improve their minds, gain knowledge, and develop skills that will assist them in their life's work, but also to build character. "President David O. McKay taught that character is the highest aim of education" (The Aims of a BYU Education, p.6). It is the purpose of the BYU Academic Honesty Policy to assist in fulfilling that aim. BYU students should seek to be totally honest in their dealings with others. They should complete their own work and be evaluated based upon that work. They should avoid academic dishonesty and misconduct in all its forms, including but not limited to plagiarism, fabrication or falsification, cheating, and other academic misconduct.

Respectful Environment: "Sadly, from time to time, we do hear reports of those who are at best insensitive and at worst insulting in their comments to and about others... We hear derogatory and sometimes even defamatory comments about those with different political, athletic, or ethnic views or experiences. Such behavior is completely out of place at BYU, and I enlist the aid of all to monitor carefully and, if necessary, correct any such that might occur here, however inadvertent or unintentional. "I worry particularly about demeaning comments made about the career or major choices of women or men either directly or about members of the BYU community generally. We must remember that personal agency is a fundamental principle and that none of us has the right or option to criticize the lawful choices of another." President Cecil O. Samuelson, Annual University Conference, August 24, 2010 "Occasionally, we ... hear reports that our female faculty feel disrespected, especially by students, for choosing to work at BYU, even though each one has been approved by the BYU Board of Trustees. Brothers and sisters, these things ought not to be. Not here. Not at a university that shares a constitution with the School of the Prophets." Vice President John S. Tanner, Annual University Conference, August 24, 2010

Appropriate Use of Internet Resources: Finding answers to homework online, including copying from translations posted on internet sites, is not an acceptable substitute for doing the assigned work. Though difficult to detect and correct from my perspective, such practices eventually become apparent, to your embarrassment and mine, and will ultimately leave you stranded when exam time comes. Please be wise in the use of internet resources and do not let the virtual world rob you of a real education. For more, see Elder Bednar's counsel at: http://www.lds.org/ensign/2010/06/things-as-they-really-are?lang=eng

Add/Drop Policy: Please familiarize yourself with the university’s official drop/add policy. I will adhere to all guidelines and deadlines outlined in that policy. 

Final Notes:
1) To “survive” this class, come prepared and ready to learn and to have fun each day. Any day that you miss or for which you are unprepared will set your Greek learning back more than you might guess. Educational psychologists have shown that language acquisition is best done through daily incremental work, not through massive cramming sessions. Give yourself the best chance for success by committing to daily work and review outside of class. 

2) I strongly recommend that you study and do your homework together, in groups, outside of class. Collaboration will help you learn more effectively and is often much more fun than working on your own. Even though we are learning to read the ancient Greek language (and not speak it to one another), the parts of your brain that process language are tied to the speech center of the brain. It is therefore vital that you talk about Greek with other people to get the most out of your language learning. 

**Details noted in this syllabus are subject to change with verbal 
or written notification provided to the class**

GREEK 101 Fall 2019 Tentative* Schedule

U = Unit	§ = Section Number 		D = Drills (after the “Vocabulary” in each Unit)	
Ex = Exercise (after the Drills in each Unit)	R = Readings (after the Exercises in each Unit)

	
	Monday
	Tuesday
	Wednesday
	Thursday
	Friday

	Wk 1
(Sept. 2-6)
	Labor Day
(no class)
	Class Intro, Approach, & Alphabet
	Alphabet & Pronunciation, §§ 1-12; D 1-2
	Nouns §§ 13-14
	Group Study

	Wk 2
(Sept. 9-13)
	D 1.1-10, Q
	Nouns §§ 15-17
	U 1 D
	U 1 Ex
	Verbs §§ 18-20, 22, Q

	Wk 3
(Sept. 16-20)
	Verbs §§ 21, 23-27, D 1
	D 2-3, Q
	U 2 Ex
	U 2 Ex
	Verbs §§ 28-30, Q

	Wk 4
(Sept. 23-27)
	Verbs §§ 31-35, D 1: 1-8
	Syntax §36, D 1-2
	U 3 Ex
	U 3 Ex, U 1-3 Rev., Q
	SCE 1A/1B, Nouns § 37

	Wk 5
(Sept. 30-Oct. 4)
	EXAM 1
(U 1-3)
	Adj. §§ 38-40, D 1
	Cond §§ 41-42, D 2-3, Q
	U 4 Ex
	U 4 R, Review, Q

	Wk 6
(Oct. 7-11)
	M/P Verbs 
§ 43.1-5
	M/P Verbs 
§ 43.6-10, D 1-2
	M/P Verbs 
§ 43.11-14, D 3
	Misc §§ 44-47, D 4-5, Q
	U 5 Ex

	Wk 7
(Oct. 14-18)
	U 5 Ex, U 5 R
	Nouns § 48
	Rel Pron § 49, D 1-2, Q
	D 3-4, Subj. § 50
	D 3-4, Subj. § 50

	Wk 8
(Oct. 21-25)
	D 5, Misc §§ 51-56
	U 6 Ex, Q
	U 6 Ex + R
	Review Day, Q
	U 6 R, Middle §§ 57-58

	Wk 9
(Oct. 28-Nov. 1)
	EXAM 2
(U 4-6)
	D 1-2, Strong Aorist §§ 59-60
	D 3-5, Misc Synt. §§ 61-64
	U 7 Ex
	U 7 R, Review, SCE 2A

	Wk 10
(Nov. 4-8)
	Ppls. §§ 65-66
	Ppls. §§ 67-69, D 1, Q
	D 2.1-24
	Ppls. §§ 70-71, D 2,
	D 3, Q

	Wk 11
(Nov. 11-15)
	U 8 Ex
	U 8 Ex + R
	U 8 R, Q
	Contr. V §§ 72-73
	Contr. V §§ 72-73

	Wk 12
(Nov. 18-22)
	Contr. V § 74, D 1, Q
	Review Day
	NO CLASS - THANKSGIVING

	Wk 13
(Nov. 25-29)
	Misc + Dem. §§ 75-81
	D 2, Q
	U 9 Ex
	U 9 Ex, Q
	U 9 R

	Wk 14
(Dec. 2-6)
	EXAM 3
(U 7-9)
	Nouns § 82
	Adj. § 83
	Contr. V § 84, D 1, Q
	D 2, Misc §§ 85-88

	Wk 15
(Dec. 9-13)
	U 10 Ex, Q
	U 10 R
	U 10 R, Q
	SCE 3A, Review
	NO CLASS – Study Day


FINAL EXAM (U 8-10): Tuesday, December 17th: 2:30 – 5:30 pm (All students must take the Final Exam at the appointed time)

*This schedule is subject to change (and very likely will) with verbal notice given in class.
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