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Scholarship

Self-evaluation:

Of the three areas considered in this development plan, I feel that my biggest weakness is my ability to be productive as a scholar. Though I have attended a number of workshops encouraging writing for thirty minutes a day, five days a week, I have found it difficult to enact that regime. That said, I have been most productive when I have worked with a writing partner, followed a time set apart for writing, and stuck to that regular plan. My most crucial need for future success is to identify a writing group for accountability, set up a dedicated time to write and stick to it. It will also be critical to be accountable to my mentor and chair, setting up some means of checking in with them more formally about my progress on scholarship. Finally, I intend to draw on the writing and research experience of my colleagues to learn how others stay productive.

Over the course of the past year, I have mined my dissertation for publications. From this, I have completed two submissions, one of which was recently rejected (from a peer-reviewed volume on Italian masculinities with NeMLA Italian Studies) and the other was accepted (a proposal for an edited volume on a 2017 film, Call Me by Your Name). In what remains of the summer, my goal is to revise the former (for resubmission to The Journal of Italian Cinema and Media Studies) and to prep the latter for submission. In May, I also completed a review essay of the Netflix series Baby, and I was pleased to learn that it has been accepted for publication in a reputable online journal, gender / sexuality / italy (GSI). Baby will also be the focus of a video essay project, directed by my senior colleague in French, Marc Olivier, that I signed on to this past semester. (The project falls under student-centered research in my department’s R&S expectations.) I will be using the end of the summer and early fall to gather video clips from the series and, together with one of our Italian minors (Kaleb Lewis), develop an idea and argument for the essay. In the remainder of the fall semester, I will identify an undergraduate film editor, likely from film studies in the College of Fine Arts, and work with both students to create the final video, which we plan to submit to [in]Transitions, a Media Commons project connected to a key venue in my field, the Journal of Cinema and Media Studies. My intention is also to develop the video project into a presentation that I will share at the annual American Association for Italian Studies (AAIS) conference (set to be held digitally, likely in May 2021) as well as a publishable article which I will compose over the course of the Winter 2021 semester.

Goals:
1. Talk to my chair and mentor about writing group possibilities by end of August 2020.
2. Talk with three colleagues about their writing/research process (what has worked, what hasn’t, what resources/apps/programs have you used to be productive)
3. Revise article on Call Me by Your Name and Chrononormativity (already fully drafted) intended to be published in edited volume (editors Lamberti and Williams, peer-reviewed). Proposal accepted August 7, 2020. Draft completion: goal of September 15, 2020. Chapters due February 1, 2021. 
4. Have a draft of the video essay on television series Baby ready by November 30, 2020 for eventual submission to [in]Transitions.

Resources needed:

The primary resource I might need is funding for conference travel. My chair has informed me that funds are set aside for junior faculty for this. I will also need funds for a research assistant and editor for the video essay project, but these will be provided by Marc Olivier’s HumGrant. Finally, I will need to find a writing group and accountability partners. I will start by asking around my department for these resources and, if need be, expand this to other departments.


Teaching

Self-evaluation:

Over the past year, I have received positive feedback on my teaching at BYU. I believe my students find my courses challenging and intellectually stimulating. My student ratings have been consistently strong (from 4.4-5.0 on a 5-point scale) in both the grammar and the literature courses I have taught (Italian 321: Advanced Grammar, and Italian 340: Introduction to Italian literature). My struggles thus far stem in part from the transition to full-time professorship. I haven’t had adequate time to think about the courses and their outcomes before needing to teach the courses. Thankfully, I’ve received resources and had opportunity to talk with my colleagues about how they teach certain courses, which has been really helpful; however, I haven’t yet been able to make the courses really “mine”. I am fortunate, however, to have the support of my section and department in updating and altering the courses I am teaching in the department and I am hopeful about the future. Since the beginning of the Covid-19 quarantine, I’ve taken the opportunity to read Ken Bain’s What the Best College Teachers Do. I will apply its insights on formulating course outcomes and structuring courses according to them into my courses this year. I’ve also participated in the Writing Matters seminar and will be incorporating what I’ve learned there into my Fall courses, in particular the course I am currently developing (Italian 449R: Studies in Cultural History, “Viewing Italy in 2020”).

In addition to developing this new course, I am also interested in changing and updating Italian 321 which has felt somewhat static to me. I gave an assignment during the remote learning section of Winter semester that had students identify and share an online resource that helped them learn or better understand one of the grammar principles we were studying. I think this assignment helped students engage with the material we were studying and be slightly more accountable for their own learning. Ultimately, my hope in giving such an assignment was to eventually use online resources to replace the current, outdated textbook and, by so doing, lower the overall cost to students of the course. My colleagues on the French side of the department have also made changes to their 321 courses. I would like to collaborate with them to rework our syllabus for 321 and capitalize from their success.



Goals:
1. Finish developing and teach “Viewing Italy in 2020” course. Evaluate the success of the course in December 2020.
2. Fall 2020, Meet with French 321 instructors (as available) to discuss the structure of their course and changes they have made to improve materials and outcomes.
3. Identify additional online resources, perhaps with the help of a former student, that could eventually replace the current textbook for Italian 321. Begin implementing some of these resources throughout Fall 2020 and Winter 2021, with an ultimate goal of completing course makeover by Fall 2021.
4. Fall 2020-Winter 2021, Read Linda B. Nilson’s Teaching at Its Best: A Research-Based Resource for College Instructors to reexamine the types of assessment I use in classes; to continue to develop my courses; and to explore alternative teaching methods.

Resources needed: 
The primary resource I need is some funding to acquire texts for the course I am developing for Fall 2020 (see grant proposal below). Another resource I have considered in the process of updating Italian 321 is to include a previous student of the course. As such, I would need to have funds available from the department to employ a research assistant. Additionally, I have not yet had my teaching observed and would appreciate feedback from more experienced instructors, as well as CTL observers. This would require a commitment from a colleague (I believe they would be willing, but I have not asked to be observed yet). Overall, I know that I have the support of my colleagues to make whatever updates and changes I see necessary. 




Course Development Project Grant Proposal

I write to request a $300 grant from the Faculty Center for a course on Italian Visual Culture that I am currently developing, titled “Viewing Italy in 2020,” which will be taught in Fall 2020. The course will focus on what it means to “be Italian” in the 21st century and will explore themes of immigration, disabilities, youth culture, masculinity, sexuality and gender—among others—by examining a variety of visual media produced by Italians (such as films, television series, publicity campaigns, and art). Though I have a relatively large collection of Italian films, there are a number of films that I am considering for the course that I still do not own. As such, I would like to acquire a few of these visual texts. In addition, in that the course will be taught in Italian, I would like to purchase some Italian texts that may eventually be used as supplementary reading materials for the visual texts we will study.

Films
Il traditore
Il giardino dei Finzi-Contini
Pasqualino settebellezze
Un film d’amore e d’anarchia
Una giornata particolare
Tutti i santi giorni
La paranza dei bambini
Momenti di trascurabile felicità
Il campione

TV
L’amica geniale

Books
We want cinema. Sguardi di donne nel cinema italiano
L’occhio politico e visionario del cinema italiano contemporaneo
Cinema italiano: forme, identità, stili di vita
Divi. La mascolinità nel cinema italiano
Historical Dictionary of Italian Cinema
Romanzo popolare: Narrazione, pubblico e storie del cinema italiano negli anni duemila
Fuori norma. La via sperimentale del cinema italiano (2000-2012)
Il cinema italiano contemporaneo: Da “La dolce vita” a “Centochiodi”


Citizenship

Self-evaluation:

As a junior faculty member, my department chair has sought to give me a variety of less-demanding citizenship assignments so as not to overwhelm me and, at the same time, to allow me to dedicate time to my research and teaching. Over the course of my first year, I have served on two committees (French and Italian Scholarship fund, Visiting Scholars); have been responsible for the student-led, faculty-supported Italian club; have liaised with Richard Hacken in the library, facilitating book purchase requests from Italian faculty and staying apprised of current trends in Italian studies; have run (or helped run) the social media for the Italian club and Department of French and Italian; have been responsible for the department website (frenchitalian.byu.edu); and have recorded the minutes for our monthly department meetings. About mid-semester Winter 2020, I also became the Italian advisor for majors and minors and have been slowly transitioning into that role. In the fall, I will lose my responsibilities for the Italian club and for minute taking which will both be given to our new hire, Jim Law. These minor changes will, I think, make my service commitments a bit more manageable.

Though I am enthused and excited about my citizenship duties, I am also conscious of the fact that my primary focus in my first few years is my teaching and research. As such, some of my service duties this past year (e.g. working on the website) have taken a backseat as I have worked to submit and publish my research. Since BYU is switching over to a new platform for our websites, I would like to dedicate some time over the summer and fall semester to update and clean up the department’s website, making it more visually appealing, user-friendly, and accessible. I have received guidance from my department in this regard and will work closely with other specialists to carry out the update.

Goals:

1. Collaborate with Barbie DeSoto (Art Director – Humanities) and Mariam Shockey (BYU Websites) to move forward with transition to Brightspot platform and to update the Department of French and Italian website. Spend at least 2 (but no more than 4) hours a month working on the actual website until sufficiently updated to reflect department’s focus.
2. As part of the Visiting Scholar committee, submit a proposal to invite a scholar working in Italian screen studies to campus (perhaps by remote presentation, if circumstances so require).
3. Continue to communicate faculty’s purchase requests to Richard Hacken.
4. In order to be an effective Advisor, look over major/minor requirements and be apprised of course offerings, both within and outside of the department, that will fulfill those requirements. Also, continue to work closely with the previous advisor, Marie Orton, with any questions or concerns that may arise.

Resources needed:
The most crucial resource I think I will need will be feedback from the department on the content and design of the website. On a related note, I will need support from others outside the department such as Barbie DeSoto and the Sites people (they have both been more than accommodating so far). Finally, I will require some time from my section head and chair to have a clearer idea of my responsibilities as Italian Advisor.



Italian 449R:  Studies in Cultural History - Viewing Italy in 2020


Instructor
Email
Office

Zoom Office hours:
TBD
and by appointment

Course Purpose
By taking Italian 449R - Viewing Italy in 2020, the hope is that students will become global citizens in an increasingly interconnected world and develop a set of intercultural competencies that will help them be more accepting of and empathetic towards Others, whether or not they necessarily agree with them.

Course Outcomes
At the end of the course, students who actively engage with course materials and who participate in class discussions should be able to:
1. identify and create meaningful connections between their own culture of that of Italy through close analysis and criticism of Italian visual culture—film, television, art, etc.
2. develop appropriate vocabulary to talk about and analyze film and discuss complex and controversial topics such as gender, sex, sexuality, race, racism, and immigration, among others and express ideas, opinions, and personal experiences relating to such topics in a clear, well-organized, thoughtful, and concise manner.
3. “be researchers,” that is, engage in scholarly debate (in both written and oral form) by asking questions, increasing knowledge through performing academic research by identifying scholarly conversations, synthesizing and distilling arguments and main points, and ultimately adding their own voice to ongoing conversations within Italian studies, film studies, and gender studies (among others).

Course Description
Since unification in 1861, the Italian peninsula has been characterized by a deep-seated crisis of identity. From the economic turmoil immediately following World War II, to the financial struggles currently facing Italy; from the post-War crisis of masculinity, to its modern iteration following the scandals involving now ex-Prime Minister Silvio Berlusconi; from questions of how to define what it means to be Italian, to concerns of who is permitted to be Italian (e.g. LGBTQ, immigrants and their children), Italy has been, and continues to be, a site of tension and crises. Indeed, Italian identity, as the films in this course will demonstrate, is regularly represented as problematic and plagued by contradictions. In this course we will (re)view Italy in 2020 and the crises and contradictions raised in Italian films made between 1945 and 2017. This course presents students with a wide-ranging look at Italian cinema of the last seventy years, and includes a detailed study of several important Italian directors such as Vittorio De Sica, Luchino Visconti, Pietro Germi, Francesca Comencini, and others. We will touch upon some of the major genres and movements in Italian film history, including Neorealism, commedia all’italiana, auteurism, the spaghetti western, migration cinema, male melodrama, the road movie, and teen film. We will also address various topics and historical periods such as Italian Unification and the Risorgimento, Italian fascism, the Holocaust, World War II and its aftermath, the ‘economic miracle’, terrorism and the ‘anni di piombo’, gender relations, migration, and postfeminism.

Course Requirements
· Final research paper (8-10 pages)	35%
	Abstract and bibliography with at least 5 sources 		5%
	Thesis and introduction (1-2 paragraphs) 		5%
	First two pages and individual meeting with professor 		10%
	Final Paper, including at least 7 sources		15%
· Weekly Writing Assignments (reaction papers, genre analysis)	22% (2x11)
· Quiz on film technique	5%
· Attendance and Participation	38%

Assigned Reading:
All readings, as indicated on syllabus, made available through course website.

Film Viewing
All films will be available on the Hummedia server. Many are also available on alternative streaming platforms:

Kanopy (available through HBLL): Roma città aperta, Ladri di biciclette, Il sorpasso, Cesare deve morire
Starz: Per un pugno di dollari

Participation (attendance, quality of classroom interaction)
Regular attendance is expected and thoughtful participation is strongly encouraged, no matter your language level. Your background and life experience can provide unique insight into the texts we will be studying so please do not hesitate to speak up and share that perspective! Just as we are each at different points in our path back to Christ, so too are we each at various levels of linguistic ability, so please be kind, respectful, and patient, both with yourselves and with your colleagues. Disrespect for your fellow classmates will not be tolerated and will result in points being taken off your attendance/participation score.

Students should prepare thoroughly for each class by viewing all films and completing all readings in advance. Students should also think critically about discussion questions included on the study guides.
Weekly Writing Assignments
In order to help students achieve expected course outcomes, beginning in week two, students will write short papers (250-300 words). The majority of these are response/reaction papers wherein students receive a prompt (listed in the daily syllabus) to which they will respond, citing at least one of the week’s readings and a scene from the film to support their response.

Think of these writing assignments as building blocks for the final paper: each should include a brief thesis which outlines what you will discuss in the body, including your argument, however formal/informal it may be.

Unless otherwise indicated, papers should be written in Italian but do NOT need to be taken to the writing lab. Papers will be graded according to the following holistic rubric:

“A” level papers will contain a strong thesis statement or clear argument, a citation from one of the week’s readings, and include a scene from the week’s film. The student fully responds to all aspects of the prompt. The paper is written in a clear, concise manner, is double-spaced, and demonstrates that the student has watched the assigned film in its entirety and thought carefully about the film and the readings. 

“B” level papers may contain a thesis statement or argument but is less clear than an “A” level paper. Either a citation from one of the week’s readings or a discussion of a scene from the week’s film is missing but the student responds to most, if not all, aspects of the prompt. The paper is relatively well-written, though is less concise and/or less clear than an “A” level paper. The student’s writing demonstrates that s/he has watched the assigned film in its entirety and has given some thought about the film and the readings.

“C” level papers have a weak thesis and no clear argument and is missing a citation from one of the week’s readings and/or a discussion of a scene from the week’s film. The student partially responds to the prompt. Little attention is given to clarity or concision. The paper’s contents suggests that the students has not watched the film in its entirety and/or has not completed the required readings for the week.

Grades lower than a C will not be given unless no reaction paper is turned in (in which case you will receive a 0). As long as you write something and meet the word requirement, you will receive a “C” with your grade improving as outlined above.

Final Research Paper
Students will write an 8-10 page paper (excluding works cited page) in which they perform a critical analysis of a selected film. Students may write on a film not viewed for class; however, it must be approved by the professor.


The paper will be divided into four parts:
1. abstract and bibliography with at least 5 sources (5%)
2. Thesis and introduction (1-2 paragraphs) (5%)
3. First two pages and individual meeting with professor (5%+5%)
4. Final paper, with at least 7 sources (15%)
Papers should be written in Italian and taken to writing lab.

Note:
All assignments must be typed, double-spaced and follow MLA formatting and should be turned in before/at the beginning of class.

A Note on Taking Notes
Treat each film as you would a textbook! Take notes on all films!

Internet resources:
The Internet Movie Database: http://www.imdb.com
Luce Cinecittà (FilmItalia): http://www.filmitalia.org/p.aspx?t=index&l=en
Cinematografo.it: http://www.cinematografo.it (in Italian)
Cinemaitaliano.info: http://www.cinemaitaliano.info (in Italian)
Box Office Mojo: http://www.boxofficemojo.com/intl/italy/yearly/?yr=2015&p=.htm

Statement on Diversity and Inclusion
We strive to cultivate mutual respect and empathy for diverse ethnic, racial, national and cultural backgrounds. Church leaders have denounced racism (e.g., here, here and here) and called on us to “accommodate [society’s] diversity” with greater kindness.

In order to foster diversity, inclusion, tolerance and understanding, students are expected to:
· Respect and value the contributions of all students, no matter their backgrounds, religions, races, ethnicities, genders, and cultures other than one’s own. This does not mean that you cannot disagree with each other but that you can deal with and confront differing viewpoints with respect.
· Acknowledge discomfort when participating in class discussions of difficult topics or themes.
· Speak up on behalf of those who may be hurt by harmful speech.

We in the Department of French and Italian are attuned to the reality of an increasingly diverse population of the Church. As human beings and followers of Christ, we have a responsibility to interrogate our own language, history, immunities from discrimination and implicit biases. We invite you to use study in our department as a unique opportunity to consider your assumptions and to strive toward conduct worthy of Christian discipleship. 


Additional (religious) resources on diversity and inclusion:
· 2 Nephi 26:33: he inviteth them all to come unto him and partake of his goodness; and he denieth none that come unto him, black and white, bond and free, male and female; and he remembereth the heathen; and all are alike unto God, both Jew and Gentile.
· 4 Nephi 1:17: There were no robbers, nor murderers, neither were there Lamanites, nor any manner of -ites; but they were in one, the children of Christ, and heirs to the kingdom of God.
· Luke 10:29-37: The parable of the Good Samaritan
· Galatians 3:28: There is neither Jew nor Greek, there is neither bond nor free, there is neither male nor female: for ye are all one in Christ Jesus.
· Eric D. Huntsman, “Hard Sayings and Safe Spaces: Making Room for Struggle as Well as Faith.” (https://speeches.byu.edu/talks/eric-d-huntsman/hard-sayings-and-safe-spaces-making-room-for-both-struggle-and-faith/) 
· Carolina Nuñez, “Loving Our Neighbors.” (https://speeches.byu.edu/talks/carolina-nunez/loving-our-neighbors/) 

Statement on academic honesty:
I believe that students will get the most out of this course by performing their own, original work. With this originality in mind, using an automated translator tool (e.g. Google Translate) for anything more than a single word or phrase—like you would a dictionary—is a form of academic dishonesty.

I also believe that students—particularly those at BYU—are (or at least should be) genuinely interested in learning and do their best to fulfill the “first injunction of the Honor Code [which] is the call to ‘be honest’.” In creating this syllabus, I have done my best to create assignments that foster and encourage academic integrity. 

That said, if I suspect that a student has been academically dishonest, on the first offense my inclination will be to meet with the student individually to discuss the incident. Subsequent offenses will be handled at my discretion and will likely need to be reported to the Honor Code office.

In short, I leave you with this encouragement from the prophet Jacob: “O be wise; what can I say more?” (Jacob 6:12).

For more the institution’s stance on academic honesty, including possible repercussions, please refer to https://catalog2020.byu.edu/policy/academic-honesty.



Statement on disability services:
Students with disabilities that have been certified by the University Accessibility Center will be appropriately accommodated and should inform the instructor as soon as possible of their needs. The University Accessibility Center is located at 2170 WSC, by phone (801-422-2767), or online at https://uac.byu.edu. 

DAILY SYLLABUS** (Schedule is flexible and subject to change.)

WEEK ONE (Aug. 31-Sept. 4): Introduction to course and film terms; Cosa vuol dire essere italiano?

M, Aug 31: Introduction to the course, Cosa vuol dire essere italiano?

W, Sept. 2: Technical intro, Come si parla di film? Scene da Il buono, il brutto e il cattivo (The Good, the Bad and the Ugly, Sergio Leone, 1966) e La dolce vita (Federico Fellini, 1961)

F, Sept. 4: Screening (~45 mins) of Il gattopardo (The Leopard, Luchino Visconti, 1963, 186m)

WEEK TWO (Sept. 7-Sept. 11): Italian Unification and the Risorgimento

M, Sept. 7: NO CLASS (Labor Day)

W, Sept. 9: Discussion of Il gattopardo (Watch rest of film before class today)
Readings:
· Start to memorize starred technical terms from Film Art
· Anderson, Benedict. “From Imagined Communities.” Critical Visions in Film Theory: Classic and Contemporary Readings, edited by Timothy Corrigan, et al., Bedford/St. Martin’s, 2011, pp. 910-914.
· Blok, Gemma, et al. “Introduction.” Imagining Communities: Historical Reflections on the Process of Community Formation, edited by Gemma Blok et al., Amsterdam University Press, 2018, pp. 7-12.
· Higson, Andrew. “The Concept of National Cinema.” Screen, vol. 30, no. 4, 1989, pp. 36-47.
Reaction Paper: Il gattopardo rappresenta il periodo dell’unificazione dell’Italia o, in altre parole, la nascita dell’Italia vera e propria ed anche, quindi, la nascita dell’”italiano”. Secondo voi, chi esemplifica meglio l’Italia e l’italiano? Nella risposta, citi una scena del film ed anche una delle letture. (The Leopard represents the period of Italy’s Unification or, in other words, the birth of Italy and, also, the birth of the “Italian”. In your opinion, who best exemplifies Italy and the Italian? In your response, cite a scene from the film and also one of the readings.)

F, Sept. 11: Screening (~45 mins) of Roma città aperta (Rome, Open City, Roberto Rossellini, 1945, 103m)

WEEK THREE (Sept. 14-Sept. 18): Neorealism and the Partisan Resistance

M, Sept. 14: Introduction of final paper assignment; Discussion of Roma città aperta
Readings:
· Marcus, Millicent. “Introduction.” Italian Film in the Light of Neorealism, Princeton University Press, 1986, pp. 18-29.
· Marcus, Millicent. “Rossellini’s Open City: The Founding.” Italian Film in the Light of Neorealism, Princeton University Press, 1986, pp. 33-53.
· Duggan, Christopher. A Concise History of Italy, Cambridge University Press, 2014, pp. 242-246.
Reaction Paper: Com’è Roma, come spazio, raffigurata in Roma città aperta? Come interagiscono con la città i vari gruppi (I Nazisti, la Resistenza) e/o individui (Giorgio Manfredi, Francesco, Bergmann)? Citi almeno una delle letture, fornendo una scena che dà sostegno al suo parere. (How is Rome, as a space, depicted in Rome, Open City? How do the various groups (Nazis, Resistance) and/or individuals (Giorgio Manfredi, Francesco, Bergmann) interact with the city? Cite at least one of the readings, providing a scene that supports your opinion.)

W, Sept. 16: Discussion of Roma città aperta

F, Sept. 18: Screening (~45 mins) of Ladri di biciclette (Bicycle Thieves, Vittorio De Sica, 1948, 89m)

WEEK FOUR: Crisis Masculinity and the Post-war Economic Crisis

M, Sept. 21: Discussion of Ladri di biciclette
Readings:
· Marcus, Millicent. “De Sica’s Bicycle Thief: Casting Shadows on the Visionary City.” Italian Film in the Light of Neorealism. Princeton University Press, 1986. pp. 54-75.
· Leavitt, Charles. “Cronaca, narrativa, and the Unstable Foundations of the Institution of Neorealism.” Italian Culture, vol. 31, no. 1, 2013, pp. 28-46.
· Duggan, Christopher. A Concise History of Italy, Cambridge University Press, 2014, pp. 246-257.
Reaction paper: Nella Sua opinione, Ladri di biciclette privilegia la cronaca, la narrativa, o tutte e due? Perché? Citi almeno una delle letture e discuta una scena dal film nella Sua spiegazione. (In your opinion, does Bicycle Thieves privilege history (“la cronaca”), narrative (“la narrativa”) or both? Why? Cite at least one of the readings and discuss a scene from the film in your explanation.)

W, Sept. 23: Discussion of Ladri di biciclette

F, Sept. 25: Writing an abstract 
Reading:
· https://theprofessorisin.com/2011/07/12/how-tosday-how-to-write-a-paper-abstract/


WEEK FIVE (Sept. 28-Oct. 2): How to write a research paper

M, Sept. 28: How to write a research paper - A study of the genre
Reading and Writing assignment (in English or Italian):
· Reread Leavitt’s article, “Cronaca, narrativa, and the Unstable Foundations of the Institution of Neorealism.” As you read, do the following and respond to the following questions:
· Make note of the author’s thesis. Where is it located within the article (e.g. first paragraph, first page, later)? 
· Summarize the author’s argument in one sentence. 
· Does the author lay out the stakes of their contribution? What are they? 
· Who is the author in dialogue with or, in other words, what voices are in the conversation? 
· Does the author do all they say they will in their thesis? 
· What objections do you have to their argument? 
· What does the author do well? What aspects could be improved?

W, Sept. 30: They Say, I Say - Entering into the Conversation (Alma 30:23-26)
Reading:
· Graff, Gerald, and Cathey Birkenstein. They Say, I Say (4E). pp. 1-52

F, Oct. 2: Screening (~45 mins) of Il sorpasso (The Easy Life, Dino Risi, 1962, 105m)

WEEK SIX (Oct. 5-Oct. 9): Il boom economico degli anni 60

M, Oct. 5: Discussion of Il sorpasso
Readings:
· Everett, Wendy. “Lost in Transition?: The European Road Movie, or A Genre ‘adrift in the cosmos’.” Literature Film Quarterly, vol. 37, no. 3, 2009, pp. 165-175.
· Restivo, Angelo. “The Nation, the Body, and the Autostrada.” The Road Movie Book, edited by Steven Cohan and Ina Rae Hark, Routledge, 1997, pp. 233-248.
· Duggan, Christopher. A Concise History of Italy, Cambridge University Press, 2014, pp. 264-271.
Reaction Paper - Il “Road Movie” spesso esplora una serie di tensioni (ad esempio, movimento e immobilità). Quali tensioni mette in primo piano Il sorpasso e, in breve, quale immagine dell’Italia presenta il film? Scelga una scena da discutere e citi almeno una delle letture nella sua risposta. (The “Road Movie” often explores a series of tensions—for example, movement and stasis. What tensions does Il sorpasso evidence and, briefly, what image of Italy does the film present? Choose a scene to discuss and cite at least one of the readings in your response.)

W, Oct. 7: Discussion of Il sorpasso

F, Oct. 9: Screening (~45 mins) of Sedotta e abbandonata (Seduced and Abandoned, Pietro Germi, 1964, 115m)

WEEK SEVEN (Oct. 12-Oct. 16): Commedia all’italiana, gender and sexuality in 1960s Italy

M, Oct. 12: Discussion of Sedotta e abbandonata
Reading:
· Reich, Jacqueline. “In the Beginning: Mastroianni, Masculinity, and Italian Cinema.” Beyond the Latin Lover: Marcello Mastroianni, Masculinity, and Italian Cinema. Indiana University Press, 2004, pp. 1-17. 
· Marcus, Millicent. “Germi’s Seduced and Abandoned: Inside the Honor Code.” Italian Film in the Light of Neorealism. Princeton University Press, 1986, pp. 228-244.
Reaction paper: Commentare lo stato del “gender” (mascolinità e/o femminilità) e/o sessualità in Sedotta e abbandonata. Citi almeno una delle letture e discuta una scene dal film nella Sua risposta. (Comment on the state of gender—masculinity and/or femininity—and/or sexuality in Seduced and Abandoned. Cite at least one of the readings and discuss a scene from the film in your response.)

W, Oct. 14: Discussion of Sedotta e abbandonata

F, Oct. 16: Screening of Per un pugno di dollari (A Fistful of Dollars, Sergio Leone, 1964, 99m)
Abstract and Bibliography due by 1 pm.

WEEK EIGHT (Oct. 19-Oct. 23): The Spaghetti Western and Popular Cinema

M, Oct. 19: Discussion of Per un pugno di dollari
Readings:
· Bondanella, Peter. “A Fistful of Pasta.” A History of Italian Cinema, pp. 338-349.
· Günsberg, Maggie. “The Man With No Name: Masculinity as Style in the Spaghetti Western.” Italian Cinema: Gender and Genre. New York: Palgrave Macmillan, 2005, pp. 173-199.
Reaction paper: Per un pugno di dollari è stato considerato un vero spettacolo della mascolinità. Secondo Lei, lo è o no? Perché? Citi almeno una delle letture, fornendo anche un esempio dal film. (Fistful of Dollars has been considered a veritable spectacle of masculinity. In your opinion, is it? Why? Cite at least one of the readings, providing an example from the film.)

W, Oct. 21: Discussion of Per un pugno di dollari

F, Oct. 23: Screening of Buongiorno notte (Good Morning, Night, Marco Bellocchio, 2003, 106m)


WEEK NINE (Oct. 26-Oct. 30): The Biopic, Le brigate rosse e gli anni di piombo

M, Oct. 26: Discussion of Buongiorno notte
Readings:
· Doane, Mary Ann. “The Woman’s Film: Possession and Address.” Home is Where the Heart is: Studies in Melodrama and the Woman’s Film. British Film Institute, 1987, pp. 283-298.
· O’Leary, Alan. “Dead Man Walking: The Aldo Moro Kidnap and Palimpsest History in Buongiorno, Notte.” New Cinemas: Journal of Contemporary Film, vol. 6, no. 1, 2008, pp. 33-45.
· Duggan, Christopher. A Concise History of Italy, Cambridge University Press, 2014, pp. 276-287.
Reaction paper: Secondo Lei, Buongiorno notte è un “woman’s film”? Perché sì o no? Citi almeno una delle letture e discuta una scena dal film. (According to you, is Good Morning, Night a woman’s film? Why or why not? Cite at least one of the readings and discuss a scene from the film.)

W, Oct. 28: Discussion of Buongiorno notte

F, Oct. 30: Screening (~45 mins) of Cesare deve morire (Caesar Must Die, Paolo and Vittorio Taviani, 2012, 77m)
Thesis and Introduction due by 1pm

WEEK TEN (Nov. 2-Nov. 6): The Mafia Movie and Male Melodrama

M, Nov. 2: Discussion of Cesare deve morire
Readings:
· Valentini, Maria. “In Accents Yet Unknown: Reenacting Caesar’s Death in a Roman Prison.” Comparative Drama, vol. 50, no. 2/3, 2016, pp. 183-194.
· Modleski, Tania. “Clint Eastwood and Male Weepies.” American Literary History, vol. 22, no. 1, pp. 136-158.
Reaction paper: Cesare deve morire è un “male weepie” o meno? Perché, secondo Lei? Citi almeno una delle letture, parlando anche di una scena del film. (Is Caesar Must Die a “male weepie” or not? Why do(n’t) you think so? Cite at least one of the readings, discussing a scene from the film as well.)

W, Nov. 4: Discussion of Cesare deve morire

F, Nov. 6: Screening (~45 mins) of Un giorno speciale (A Special Day, Francesca Comencini, 2012, 89m)

WEEK ELEVEN (Nov. 9-Nov 13): Teen film, Postfeminism, and Girlhood

M, Nov. 9: Discussion of Un giorno speciale
Readings:
· Hipkins, Danielle. “The Showgirl Effect: Adolescent Girls and (Precarious) ‘Technologies of Sexiness’ in Contemporary Italian Cinema.” International Cinema and the Girl: Local Issues, Transnational Contexts, edited by Fiona Handyside and Kate E. Taylor-Jones, Palgrave Macmillan, 2015, pp. 21-33.
· Driscoll, Catherine. Girls: Feminine Adolescence in Popular Culture and Cultural Theory,  Columbia University Press, 2002, pp. 216-226.
· Primeau, Ronald. Romance fo the Road: The Literature of the American Highway, Bowling Green State University Popular Press, 1996, pp. 1-16.
Reaction Paper - Il teen film si preoccupa dei temi (e della tensione tra) ribellione e conformità. Un giorno speciale privilegia l’una, l’altro, o tutti e due? Discuta una scena e citi almeno una delle letture. (Teen film is concerned with the themes of rebellion and conformity. Does Un giorno speciale privilege one, the other, or both? Please discuss one scene and cite at least one of the readings.)

W, Nov. 11: Discussion of Un giorno speciale

F, Nov. 13: PEER REVIEW
1ST 3 PAGES (MINIMUM) OF FINAL PAPER DUE.

WEEK TWELVE (Nov. 16-Nov. 20):

M, Nov. 16: INCONTRI INDIVIDUALI

W, Nov. 18: INCONTRI INDIVIDUALI

F, Nov. 20: INCONTRI INDIVIDUALI

WEEK THIRTEEN (Nov. 23-Nov. 27):

M, Nov. 23: INCONTRI INDIVIDUALI

T, Nov. 24: NO CLASS! Use this time to screen Fuocoammare (Fire at Sea, Gianfranco Rosi, 2016, 114m) if you want. You should watch the film before returning on Monday, Nov. 30.

F, Nov. 27: NO CLASS, Buon Thanksgiving!

WEEK FOURTEEN (Nov. 30-Dec. 4): The Docudrama and the Immigration Crisis

M, Nov. 30: Discussion of Fuocoammare
Readings:
· Ponzanesi, Sandra. “Of Shipwrecks and Weddings: Borders and Mobilities in Europe.” Transnational Cinemas, vol. 7, no. 2, 2016, pp. 151-167.
· De Michelis, Lidia. “Of Islands and Bears: The Aesthetics and Politics of Gianfranco Rosi’s Fuocoammare.” Migration and the Contemporary Mediterranean: Shifting Cultures in Twenty-First-Century Italy and Beyond, edited by Claudia Gualtieri, Peter Lang, 2018, pp. 305-325.
Reaction paper: Molti critici di Fuocoammare, Ponzanesi e De Michelis incluse, notano la bellezza (“beauty”) del film. Secondo Lei, qual è il ruolo della bellezza nel film? O, forse in altre parole, qual è l’effetto della bellezza nel film? Nella risposta, parli di una scena dal film e citi almeno una delle letture. (Many critics of Fire at Sea, including Ponzanesi and De Michelis, note the “beauty” of the film. In your opinion, what is the role of beauty in the film? Or, in other words, what is the effect of beauty in the film? In your response, talk about a scene from the film and cite at least one of the readings.)

W, Dec. 2: Discussion of Fuocoammare (PRESENTATIONS?)

F, Dec. 4: Presentations

WEEK FIFTEEN (Dec. 7-Dec. 11): Presentations

M, Dec. 7: Presentations

W, Dec. 9: Presentations

F, Dec. 11: Reading Day

