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Faculty Development Plan 1*

Department of Teacher Education
Brigham Young University

Teaching:

A. Self-Assessment: My teaching philosophy has evolved from many different teaching
experiences over the years. My mission as an educator is to promote a positive and engaging
learning environment that spark enthusiasm for learning. In my current teaching assignments, |
strive to accomplish this by applying a variety of engaging teaching strategies. These include
activities that require active participation, critical thinking and creativity. In addition, having a
broad range of teaching experiences from preschool to undergraduates, | have been able to
provide unique perspectives to teacher candidates. | have found this to be one the greatest
assets | have to offer. Many of my students from the management courses have expressed
appreciation to the teaching style | use as well as the personal teaching experiences | share with
them. | strongly believe that there is no greater call than teaching and by sharing this “passion”
with enthusiasm, | have been able to connect with my students. Teaching at Brigham Young
University adds a new spiritual dimension that | have not implemented in previous teaching
experiences. | look forward to developing this aspect of my teaching philosophy as | continue
with this faculty position.

B. Professional Goals:

a. Short-term: One of my short term goals is to implement two to three new engaging
learning activities throughout my courses. | will need to look at existing PowerPoints and
lecture notes and find ways in which students can be more engaged through active
participation in conversations, problem solving and/or reflecting. Another goal, is to
thoroughly read through the course textbooks and refer to it more in classroom discussions.
Finally, as a personal goal, | want to work on learning all of my students’ names in order to
create a better rapport and develop closer relationships.

b. Long-term: My long term goals include participating in collaborative efforts to adopt
a new classroom management textbook and to revise course content. | will need to devote
time in researching and analyzing different classroom management textbooks in order to
provide feedback. | will need to participate with other liaisons in carefully looking at the
activities and content that we are all using in our courses and decide which are the most
successful in developing course goals, content skills and knowledge.

C. Department & University Aspirations and Needs:



My professional goals align with the department and university aspirations of striving to
improve one’s own knowledge in order to create a more genuine learning experience for our
students. In addition, developing personal relationships with the students align with
department goals in helping develop and maintain a positive outlook towards teacher
education.

D. Accomplishments: Successfully taught the following courses over the Fall 2017 semester:
ELED 324, EL ED 330/332, EL ED 440/442, EL ED 496, EL ED 400.

Citizenship:

A. Self-Assessment: | am involved in Executive EEPAC, Full EEPAC, attend all faculty meetings,
and participate in CITES Associates. | contribute to discussions in small groups and accomplish
all assigned tasks.

B. Professional Goals:

a. Short-term: | plan on continuing to attend the committees and fulfill the obligations
| am currently involved with. | want to be more inquisitive and familiarize myself more about
the different issues that Executive EEPAC discusses so that | can be a contributing member of
the committee. | also plan to expand my personal involvement with other faculty members and
make an effort to get to know them better. Qutside the university, | plan on having more
frequent contacts with principals from the Provo partnership schools. | will accomplish this via
emails and personal meetings.

b. Long-term: My long term goal in this area is to get to know more faculty members
and Provo partnership principals better. It is my hope that by doing this | will be able to better
support partnership initiatives and endeavors in various outlets such as student seminars,
facilitator meetings, etc.

D. Accomplishments: | serve on Executive EEPAC, Full EEPAC, Liaison council. | am attending
CITES Associates and have also presented with colleagues at a national conference. | also
developed and presented a professional development workshop at Wasatch District for
bilingual teachers.

Professional Service

A. Self-Assessment: As the Provo liaison | have strived to build a positive relationship with
those associated with the partnership. | have worked with a few principals to help fill teaching
positions. | have also worked with district administrators to find ways to make the partnership
successful. | have conducted regular meetings with my CFA’s and facilitators to discuss
partnership duties, solve issues and discuss techniques to help our students be successful in the
classroom. In addition, | have met regularly with other liaisons to discuss various aspects of the
partnership and come up with solutions to issues that arise.

B. Professional Goals:



a. Short-term: One the main goals in this category is to get to know the principals in my
district better. Although they are extremely busy, | would like to make an effort to meet with
each of them more often or have more frequent contact through emails to discuss university
and district goals, recruiting ideas and student success. In addition, | want to learn about their
school’s vision, their aspirations and goals so | can support them in any way | can. In terms of
school placements, | want to be more accessible for my students in the schools and increase
the number of times | go into their classrooms for informal observations.

b. Long-term: As | get to know the principals better and visit interns and student
teacher’s classroom more often, | hope to create a stronger relationship with them and be a
support to them. | would like to be an asset in addressing concerns and in tailoring seminars to
meet our student needs.

D. Accomplishments:

| have started to develop strong relationship with some of the principals by helping them with
various issues. | have visited all of our intern classrooms, some more than once. In addition, |
schedule and conduct monthly facilitator meetings, student teacher, practicum and intern
seminars. | also work with Clinical Faculty Associates to coordinate placements and help
provide the support our students need.



EL ED 324 - Classroom Management

rai 2015: [

Instructor:

-@byu.edu
Hours: Th/Fril 2 p.m. Phone:-

Where are we going?

Course Purpose:

The purpose of this course is to formulate your own philosophy of management and prepare for your future
classroom in terms of classroom environment, democracy, motivation, prevention and intervention strategies.

How will we know when we get there?

By the end of the semester you will demonstrate your ability to do the following holistically:

Compare management theories and approaches to classroom management.
Formulate a personal management philosophy.

Explore ways to motivate children using effective motivational theories.

Identify practices and strategies of a democratic classroom.

Identify ways to prevent management problems.

Describe practical approaches for management interventions or ways of addressing
problems that arise.

Identify the components of an effective learning environment.

e Create a classroom management plan resource folder

How will | know we are on the right track?

Along the way, we will check your growth trajectory through the following assessments:

Abilities or Outcomes Assessment Type (Project, Exam,
Paper, Reflection, Presentation)




Compare management theories and approaches to classroom Classroom Concept Maps
management. Theorist Presentation and
Pamphlet Assignment
Classroom Observation
Midterm QUIZ

Formulate a personal management philosophy. Personal Philosophy Paper

Explore ways to motivate children using effective motivational | Intentions for Motivation Paper

theories. Digital Dialogue Discussion
Midterm Quiz

Identify practices and strategies of a democratic classroom. Democratic Assignment
Midterm Quiz

Identify ways to prevent management problems. Prevention PPT

Midterm Quiz

Describe practical approaches for management interventions or | Intervention Videos
ways of addressing problems that arise. Digital Dialogue Discussion
Classroom Observation #2

Identify the components of an effective learning environment. Classroom Map and Narrative
Paper
Create a classroom management plan resource folder. Final Exam Project

Digital Dialogue Discussion

Final Exam Project:

The Final Assessment will be a cumulating project that encompasses all the expected learning
outcomes. You will create a video project addressing each of learning outcomes as illustrated in your
personal classroom management resource folder. You will be required to conceptualize and
personalize the information by giving explanations, justification and/or descriptions as it relates to
research-based practice and concepts you learned from the readings, class assignments and activities.

In addition, you will engage in a Digital Dialogue discussion with a peer that has a different teaching
philosophy than yours and provide a rationale for the aspects of their presentation you agree and/or
disagree with.




How will we get there?

Date Topics Assignments Due Readings
Class 1 Introduction/Get Acquainted CM: Ch. 1- Understanding
Management and Discipline in
e Goals of the course the Classroom
e Partnership Overview
e Gallery Walk
Class 2 Theory Overview CM: Ch. 2- Models of
Discipline
e Comparing high, medium, and
low teacher control
e Theorists
Class 3 Online
e School Observations
Class 4 Theorist Presentation Mini-Lesson Theorist
Presentation
e Mini Lesson Activity
Class 5 Democratic Classrooms Personal Philosophy Paper | CM: Ch. 4-Choosing Rules
and Procedures
e Motivation Part 1
Ch. 5- Maintaining Appropriate
Student Behavior
Class 6 Online Democratic Classroom
e Motivation Part 2
Class 7 Prevention Intentions for Motivation CM: Ch. 7- Motivating
Paper Students to Learn
Class 8 Interventions Prevention Strategies CM: Ch. 6- Communication
Skills for Teaching
Ch. 11- Responding to
Inappropriate Behavior
Class 9 Online Mid-course Evaluations CM: Ch. 12- Dealing with

e Interventions, Part 2

(Extra Credit)

Challenging or Violent
Students




Class 10 Debrief Interventions CM: Ch. 10- Planning and
Conducting Instruction
Planning for Management
Class 11 Learning Environments Intervention Strategies CM: Ch. 3- Preparing for the
School Year
Ch. 8- Knowing your Diverse
students
Class 12 Online Classroom Map CM: Ch. 9- Helping Students
w/Description with Special Needs
e Learning Environments
Review: pp. 46-51
Class 13 Synthesis and Gaps Final Management Activity | CM: Ch. 13- Collaborating with
Colleagues and Family
Thanksgiving Holiday
Class 14 Final Cumulating Project Part 1
Final Exam Project Part 2 Final Course Evaluation

Grading Policy

This course is based on mastery learning, which focuses on all students achieving rigorous course
learning outcomes.

Assignments are due at the beginning of class. Late work will be penalized between 5 10 point

reductions per day, including weekends. Assignments that are not submitted by the beginning of
class are late. Please be aware most assignments are submitted online via Learning Suite. Please
do not miss class to stay home to finish an assignment.

Grading Scale

Grades Scaled Points

A 93%

A- 90%




B+ 87%

B 83%
B- 80%
C+ 77%
C 73%
C- 70%
D+ 67%
D 63%
D- 60%
E 0
Materials:

Burden, P. (2016). Classroom management: Creating a successful K-12 learning community. John Wiley &
Sons.

Participation Policy

You are required to do the assigned readings prior to each class. Please come prepared to discuss
how the readings are pertinent to teaching, and how it applies to you as a future educator (i.e. How
will you use this as a teacher?). Students are expected to be eager contributors to class
discussions and activities. Additionally, during the semester there will be some weeks where our
class is held "online" it is vital you adhere to the established timelines for online participation in
order to facilitate engaging and informative online class sessions.

Attendance Policy

Class attendance is important and is a reflection of your professionalism. Because the nature of
our course relies heavily on class activities and discussions it is important to be on time and in
attendance for every class session. If an emergency or illness requires an absence, get the notes
and materials from another student prior to the next class and email the instructor explaining the
reason for your absence. DO NOT come to class if you have a temperature, have flu symptoms, or
have a contagious illness.



Ten points will be deducted from your professionalism grade for the first unexcused absence, 20
points for the second, 30 points for the third, etc. Two or more tardies will also result in point
deductions.

Honor Code

In keeping with the principles of the BYU Honor Code, students are expected to be honest in all of
their academic work. Academic honesty means, most fundamentally, that any work you present as
your own must in fact be your own work and not that of another. Violations of this principle may
result in a failing grade in the course and additional disciplinary action by the university. Students
are also expected to adhere to the Dress and Grooming Standards. Adherence demonstrates
respect for yourself and others and ensures an effective learning and working environment. It is the
university's expectation, and every instructor's expectation in class, that each student will abide by
all Honor Code standards. Please call the Honor Code Office at 422 2847 if you have questions
about those standards.

Sexual Misconduct

In accordance with Title IX of the Education Amendments of 1972, Brigham Young University
prohibits unlawful sex discrimination against any participant in its education programs or activities.
The university also prohibits sexual harassment including sexual violence committed by or against
students, university employees, and visitors to campus. As outlined in university policy, sexual
harassment, dating violence, domestic violence, sexual assault, and stalking are considered forms
of "Sexual Misconduct" prohibited by the university.

University policy requires all university employees in a teaching, managerial, or supervisory role to
report all incidents of Sexual Misconduct that come to their attention in any way, including but not
limited to face to face conversations, a written class assignment or paper, class discussion, email,
text, or social media post. Incidents of Sexual Misconduct should be reported to the Title IX
Coordinator at t9coordinator@byu.edu or (801) 422 8692. Reports may also be submitted through
EthicsPoint at https://titleix.byu.edu/report or 1 888 238 1062 (24 hours a day).

BYU offers confidential resources for those affected by Sexual Misconduct, including the
university's Victim Advocate, as well as a number of non confidential resources and services that
may be helpful. Additional information about Title IX, the university's Sexual Misconduct Policy,
reporting requirements, and resources can be found at http://titleix.byu.edu or by contacting the
university's Title IX Coordinator.

Student Disability

Brigham Young University is committed to providing a working and learning atmosphere that
reasonably accommodates qualified persons with disabilities. If you have any disability which may
impair your ability to complete this course successfully, please contact the University Accessibility



Center (UAC), 2170 WSC or 422 2767. Reasonable academic accommodations are reviewed for all
students who have qualified, documented disabilities. The UAC can also assess students for
learning, attention, and emotional concerns. Services are coordinated with the student and
instructor by the UAC. If you need assistance or if you feel you have been unlawfully discriminated
against on the basis of disability, you may seek resolution through established grievance policy and
procedures by contacting the Equal Employment Office at 422 5895, D 285 ASB.

Academic Honesty

The first injunction of the Honor Code is the call to "be honest." Students come to the university
not only to improve their minds, gain knowledge, and develop skills that will assist them in their
life's work, but also to build character. "President David O. McKay taught that character is the
highest aim of education" (The Aims of a BYU Education, p.6). It is the purpose of the BYU
Academic Honesty Policy to assist in fulfilling that aim. BYU students should seek to be totally
honest in their dealings with others. They should complete their own work and be evaluated based
upon that work. They should avoid academic dishonesty and misconduct in all its forms, including
but not limited to plagiarism, fabrication or falsification, cheating, and other academic misconduct.

Plagiarism

Intentional plagiarism is a form of intellectual theft that violates widely recognized principles of
academic integrity as well as the Honor Code. Such plagiarism may subject the student to
appropriate disciplinary action administered through the university Honor Code Office, in addition
to academic sanctions that may be applied by an instructor. Inadvertent plagiarism, which may not
be a violation of the Honor Code, is nevertheless a form of intellectual carelessness that is
unacceptable in the academic community. Plagiarism of any kind is completely contrary to the
established practices of higher education where all members of the university are expected to
acknowledge the original intellectual work of others that is included in their own work. In some
cases, plagiarism may also involve violations of copyright law. Intentional Plagiarism Intentional
plagiarism is the deliberate act of representing the words, ideas, or data of another as one's own
without providing proper attribution to the author through quotation, reference, or footnote.
Inadvertent Plagiarism Inadvertent plagiarism involves the inappropriate, but non deliberate, use
of another's words, ideas, or data without proper attribution. Inadvertent plagiarism usually results
from an ignorant failure to follow established rules for documenting sources or from simply not
being sufficiently careful in research and writing. Although not a violation of the Honor Code,
inadvertent plagiarism is a form of academic misconduct for which an instructor can impose
appropriate academic sanctions. Students who are in doubt as to whether they are providing
proper attribution have the responsibility to consult with their instructor and obtain guidance.
Examples of plagiarism include: Direct Plagiarism The verbatim copying of an original source
without acknowledging the source. Paraphrased Plagiarism The paraphrasing, without
acknowledgement, of ideas from another that the reader might mistake for the author's own.
Plagiarism Mosaic The borrowing of words, ideas, or data from an original source and blending this



original material with one's own without acknowledging the source. Insufficient Acknowledgement
The partial or incomplete attribution of words, ideas, or data from an original source. Plagiarism
may occur with respect to unpublished as well as published material. Copying another student's
work and submitting it as one's own individual work without proper attribution is a serious form of
plagiarism.

Respectful Environment

"Sadly, from time to time, we do hear reports of those who are at best insensitive and at worst
insulting in their comments to and about others... We hear derogatory and sometimes even
defamatory comments about those with different political, athletic, or ethnic views or experiences.
Such behavior is completely out of place at BYU, and | enlist the aid of all to monitor carefully and,
if necessary, correct any such that might occur here, however inadvertent or unintentional. "l
worry particularly about demeaning comments made about the career or major choices of women
or men either directly or about members of the BYU community generally. We must remember
that personal agency is a fundamental principle and that none of us has the right or option to
criticize the lawful choices of another." President Cecil O. Samuelson, Annual University
Conference, August 24, 2010 "Occasionally, we ... hear reports that our female faculty feel
disrespected, especially by students, for choosing to work at BYU, even though each one has been
approved by the BYU Board of Trustees. Brothers and sisters, these things ought not to be. Not
here. Not at a university that shares a constitution with the School of the Prophets." Vice President
John S. Tanner, Annual University Conference, August 24, 2010



Citizenship Project
As part of the efforts to build community and engage in collaboration with colleagues, | propose
the following goals.

1) Establish a regular time to discuss specific readings and ideas on teaching issues with my
colleagues.

2) Regularly discuss what | have been learning with my colleagues. Gather feedback and
collaborate in ways that we can improve the course.

3) Collaborate on a research project with a colleague.
4) Assist with our annual conference planning.

5) Visit with different colleagues to get to know them better.



Course Development Grant Proposal

One of my teaching goals is to provide engaging learning activities throughout the
course. Often times, these activities require the use of materials and resources including but
not limited to: cardstock paper, colored folders, sheet protectors, glue sticks, scissors, poster
boards, markers, etc. The department provides some of these materials which are often shared
with other professors but at times are not readily available. | have bought some of these
materials using my personal funds in the past and would like the opportunity to replenish the
supplies necessary for my students to create relevant projects in class. These projects include
posters, visuals and a resource folder that they can use in their future classroom.

These engaging activities provide my students with meaningful learning experiences that help
in achieving success in the course’s learning objectives. It also provides them with a model of
strategies that they can use with their own students in their future classroom. | found that
these activities enhance active classroom participation, increase students’ cognitive investment
and emotional commitment to their learning.

In addition, | would like to purchase a few management books that provide explicit
instruction on handling a variety of discipline scenarios. These books will become part of a
resource library that will be available for students to check out when confronted with difficult
situations in their classrooms.



2" Semester Course Development Project Goals

Goal 1: Revise democracy assignment

In addition to the existing assignment, students will be required to find a current scholarly
article on democracy in the classroom and write a one page summary. These summaries will be
used for class discussions.

Goal 2: Evaluate and adjust grading scale
| want to review the weight given to exams vs assignments to ensure the representation of
student knowledge and ability is accurate and better balanced.

Goal 3: Revise attendance and participation policy.

Because the nature of the course relies heavily on class activities and discussions, it is important
that students be in attendance. Unexcused absences need to have a greater impact on their
final grade.

Goal 4: Evaluate the effectiveness of the final exam

The final exam for this course is unique in that it requires students to use all the information
from the course to create a resource folder, which students then use to video tape themselves
conceptualizing each content area and how they envision these in their future classroom.
Students are also required to view another peer’s video who has a different teaching style
(high, medium, low control approaches) and provide feedback and a rationale for the areas
with which they agree or disagree with.



Professional Project

The focus of my professional project is to engage in systematic data gathering and
analysis to improve the quality of my course final exam. This three part exam is unique in that
students are required to create an eight page resource folder that includes summative
information from the course. Students then video tape themselves conceptualizing each
section of the resource folder making personal connections as to how they intend to use this
information in their future classroom. Finally, students are instructed to critically reflect on a
peer’s video who has different teaching philosophies from theirs and provide rationale as to
why or why not they agree with the information presented. This provides students with an
opportunity to hear different point of views and reflect on their opinions and beliefs.

In order to evaluate and improve the effectiveness of the exam, it is important that |
collect feedback from the students. A survey will be sent to all the students addressing the

following two questions.

1) Do you feel that the final exam for ELED 324 was an effective method of evaluating
your summative knowledge acquired in the class? Why or why not?

2) How can the final exam be improved?

The information obtained from the survey will provide data to help improve the quality and
effectiveness of the final exam.
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El Ed 443: Teaching Literacy in the Intermediate Grades (3-6)
Fall 2018

Instructor Information
Ph.D.

Office:
Phone:
Email:

, Brigham Young University

@byu.edu

Required Texts and Resources

e Morrison, T., & Wilcox, B. (2012). Developing Literacy.: Reading and writing to, with,
and by children. New York, NY: Pearson Education.

o Leslie, L., & Schudt Cladwell, J. (2016). Qualitative Reading Inventory 6E (with
access). New York, NY: Pearson Education.

Course Description and Learning Objectives

Purpose of the Course

This course will provide you with the information and skills you need as an elementary school
teacher to make informed decisions about literacy instruction and evaluation. You will learn to
establish an effective 3-6 grade classroom literacy environment which includes reading, writing,
listening, and speaking.

Course Objectives

1. Professional Identity - Teacher candidates will engage in personal reflection to develop a
professional identity and engage collaboratively with learners, families, colleagues, community
members and demonstrate the highest ethical standards of the teaching profession. (See ILA
Standard 6)

2. Assessment - Teacher candidates will be able to administer, score, and interpret a variety of
assessments appropriate for use in screening, diagnostic, monitoring, & outcome literacy
assessments in intermediate grades. (ILA Standard 3)

3. Literacy Environment - Teacher candidates will be able to identify and evaluate key aspects
of an effective literacy environment in an intermediate classroom. (See ILA Standard 5)

4. Instruction - Teacher candidates will be able to plan and implement intermediate grade literacy
instruction for whole class, small groups, and individual students (e.g., read aloud, shared
reading, guided reading, independent reading, shared writing, independent writing). (See ILA
Standard 2)

5. Learner Development - Teacher candidate will plan and implement intermediate grade
literacy instruction that is linked to student backgrounds across a variety of diverse
characteristics. (See ILA Standard 4)



6. Curriculum - Teacher candidates will use foundational knowledge to design and/or implement
instruction that develops intermediate grades students' comprehension, fluency, vocabulary,
writing, and content area literacy skills. (See ILA Standard 2).

*For more information about standards for reading professionals outlined by the International
Literacy Association, see https://www.literacyworldwide.org/get-resources/standards/standards-
for-reading-professionals

Course Policies and Procedures
*Be sure to check out BYU policies on Learning Suite

Evaluation and Grading
Late assignments will not receive full credit unless prior arrangements are made with the
instructor. You must provide a compelling reason for such consideration to be granted. Late
assignments will automatically be deducted 50% of points regardless of how close to the
deadline they are submitted. At the conclusion of the semester, points will be calculated and
converted to a percentage score and a corresponding letter grade:

A 100-95% C- 72-710%

A- 94-90% D+ 69-67%

B+ 89-87% D 66-63%

B 86-83% D- 62-60%

B- 82-80% F Below 60%
C+ 79-77%

C 76-73%

Mastery Learning
Students are expected to do their best work on all assignments, but seldom are students able to
complete assignments perfectly the first time. We consider this part of the learning process
needed for students to grow and develop as a teacher. For this purpose, we implement the
Mastery Learning process in this course. Inthe McKay School of Education “faculty support
multiple methods of evaluating student performance, including mastery learning, which focuses
on all students achieving rigorous course learning outcomes rather than exclusively comparing
student performance using a normal distribution curve.” Once grading of assignments has been
completed, students will have one week to respond to feedback and to make changes in order to
receive additional points on assignments.

Attendance Policy
You are entering the teaching profession, which brings with it many professional
responsibilities. It is important that you understand and accept your responsibilities and engage
in a professional manner within our classroom learning community. This means you are



expected to show up to class each day on time, stay for the duration, and be prepared with
assignments completed and ready to participate fully in class. If you are unable to attend class,
please contact Dr. Clark by email to let her know.

Absence(s) Consequence

1 No change in grade

2 or more Grade drops by one degree (i.e., A to A-) for each absence
3 tardies/leaving class early Equal to one absence

Course Assignments and Projects
*See Learning Suite for assignment schedule and materials

e Reading Assignment/Reading Response (20 points each — 6 total) — Every two weeks,
students will be asked to read a chapter from the textbook. During those two weeks,
students will use an instructional strategy to make sense of what they read. Students will
examine each of these strategies for their strengths and limitations and will address
potential accommodations needed. Each strategy will then be added to the Methods
Matrix where all strategies, methods, ideas, techniques will be collected over the course
of the semester.

e Instructional Lesson Plans (30 points each — 3 total) — Students will be assigned to
create and design three literacy lessons for intermediate grades. Students will complete
both whole group and small group lessons. Instructions and a lesson plan template will
be provided in class.

e Practicum Assignment (100 Points) — While students are in their practicum assignment,
they will be required to complete a variety of tasks that make up the Practicum
Assignment. These include answering a personal learning question, designing a whole
group lesson, implementing the QRI literacy assessment and using assessment data to
design individual instruction. All documentation for this assignment is required.

e Online Class Assignments

0 Setting Up a Literacy Classroom (30 points) — In preparation for your future
classroom, you will be asked to gather and organize the following information: (a)
Take a picture of a future classroom and use it to create a diagram or map of the
classroom. Where will desks, classroom library, bulletin boards, etc. be? Where
will whole group literacy instruction take place? Small group? Centers? (b)
Examine the curriculum for your assigned internship grade level and put together



a collection of books on these topics in a Get Epic! account you have created, and
(c) gather a list of “get-to-know-you” activities/games and informal assessments
(motivation, etc.) that you can use during the first week of school to help you get
to know your students’ reading interests and abilities.

The Reading Teacher Article Presentation (30 points) — Students will select an

article from The Reading Teacher on a specific topic related to literacy instruction
in Grades 3-6. Students will put together an engaging 10-minute presentation and
a small handout on their literacy topic to share with classmates.

Qualitative Reading Inventory (QRI) Assessment (30 points) — As part of the
practicum assignment, students will be required to select a child from their
practicum classroom to administer the QRI (word list, biography passage, and
expository passage) This assessment will be used determine this student’s literacy
skills and should be done in consultation with the practicum teacher. This
assessment and the interpretation thereof will provide the foundation for the
practicum assignment that will be discussed in detail during class. Students are to
spend the first week reading the QRI book and becoming familiar with the
assessment before administering it to their selected child. The QRI should be
administered during the second week of practicu

Final Exam and The Methods Matrix (100 points) — Create an excel file that

represents a culminating portfolio of what you have learned. with all the instructional
strategies you learn from the readings, class discussions, learning experiences in your
practicum classroom.

Course Schedule
*See Learning Suite for most up-to-date version of Course Schedule

Date Schedule of Course Topics Homework Assignment(s) Due
*All homework assignments should be
submitted to Learning Suite.
September 4t Introduction to Course v' Welcome!
September 6" | e Teaching in Grades 3-6 v’ Begin Reading Chapter 8
v/ Add any strategies to Methods Matrix

e Organizing for Literacy
Instruction/Core Reading Programs
e Methods Matrix

September 11t
September 13th

Reading, Writing, Speaking, and
Listening

e Talk to the Wall

e Utah Core Standards

e Core Reading Programs

ANENEN

Finish Reading Chapter 8
Complete Reading Response #1
Add any strategies to Methods Matrix

September 18t

Making Meaning

Begin Reading Chapter 9




September 201" | ¢ QAR, QtA v/ Add any strategies to Methods Matrix
e Guided Reading v Lesson Plan #1
e Setting up an Effective Classroom
September 25" | Making Meaning v Finish Reading Chapter 9
September 27t e Close Reading v/ Complete Reading Response #2
(Online Class) e Disciplinary Literacy v/ Add any strategies to Methods Matrix
October 2nd Teaching English Language Learners v Begin Reading Chapter 7
October 4" e Strategies that support students v Add any strategies to Methods Matrix
e What teachers can do v Lesson Plan #2
*Phonics — Group Presentation
October 9™ Reading Motivation v' Finish Reading Chapter 7
October 11 Encouraging students to read v' Complete Reading Response #3
(Online Class) Motivation Strategies v' Add any strategies to Methods Matrix
*Fluency — Group Presentation
October 16 New Literacies in Today’s World v’ Setting up a Literacy Classroom Assignment
October 18" e What are multimodal texts? v Practicum Prep
October 23" e What skills are needed?
*Comprehension (Literature) — Group
Presentation
October 24 Practicum Begins v Practicum Assignment — Personal Question,
Whole Group Strategy Instruction, QRI
Assessment, Differentiated Instruction
November 27t Content Area Literacy v" Begin Reading Chapter 10
November 29t Content Area instruction and materials v' Add any strategies to Methods Matrix
(Online Class) *Comprehension (Information v' Lesson Plan #3
Text) — Group Presentation v Integrated Literacy and Science Instruction
December 4t Organizing the Classroom for Effective v Finish Reading Chapter 10
December 6th Literacy Instruction v' Complete Reading Response #4
e Managing Centers and Differentiated v/ Add any strategies to Methods Matrix
Instruction v Integrated Literacy and Science Instruction
e Review Daily Teaching Schedule
e Review Practicum Assignment
December 11t Organizing the Classroom Instruction v" Begin Reading and Finish Chapter 11
December 13th | for English Language Learners v/ Add any strategies to Methods Matrix
e What Accommodations should look v" Complete Reading Response #5
like v' The Reading Teacher Presentation
e A Day inthe Life...
December 15t Final Exam - 9:00 a m. — 12:00 p.m. v' Students complete final exam online
v Students submit Methods Matrix via

Learning Suite.




Want to Know How You Can be Successful in El Ed 443?

Become familiar with the course on Learning Suite. Students are responsible to
become familiar with the course, the policies, the assignments, due dates, rubrics, how to
submit assignments, and other information that is provided for you on Learning Suite.
Please note that all BYU policies are also available on Learning Suite.

Weekly Announcements. Each day after class, an announcement will be posted by
Professor Clark on Learning Suite. In this announcement, students will be provided with
an overview of what was covered in class as well as upcoming assignments and readings.
Please be sure to check these bi-weekly announcements on the home page of Learning
Suite. They provide you with the most up-to-date information about the course. Be sure
that your email address is also current on Learning Suite as weekly announcements will
be sent via email as well.

Turn assignments in on time. It is vitally important that you submit assignments on
time and assignments that are your best work. Late assignments will not receive full
credit. Late assignments will be accepted for full credit ONLY if the student has received
permission from the instructor. All work should be turned in on time unless there has
been an unavoidable emergency (i.e. serious illness, emergency situation). Trying to turn
in a paper at the last minute with WIFI problems is NOT a sufficient reason for a late
assignment. Forgetting to check the due date/time of an assignment is also NOT a reason
for a late assignment.

Come see Professor Clark if you have any concerns. Office hours are set up on a
weekly basis and additional times/days can definitely be set up if needed. Please use this
time to come and talk about your concerns and to get extra support or help. Office hours
can also be used to celebrate personal successes or just to talk about all things education
and literacy instruction. Please see Professor Clark as your advocate and mentor.

Make class attendance a priority. Please remember that attendance is required in this
course. It is ateacher education course and thus the rigor is higher. Please note that
students need to pass with a C or better for the Utah State Board of Education to accept
the coursework. When you miss more than a day of class, you being to miss valuable
information you will need as a teacher and you leave the program with limited knowledge
and limited ability to meet the needs of the young children in your stewardship.

Come to class with the right attitude and participate! Each class period has been
carefully organized and prepared. Unfortunately, there will never be enough time in the
semester to cover everything you will need to teach young children to read and write.
Being in class and participating and engaging with other learners will help you become as
prepared as you possibly can be. Participating in class will set you on a path to greater
learning.

Never forget your value. Many students lose hope during a semester of coursework
because of demands beyond their control or from situations of their own making. Each
class period, Professor Clark will do her very best to remind you of your value and how
critical you are to our Heavenly Father. Come to class prepared to be inspired. You are
important! You matter!

“God will help you make of yourself something greater than you ever thought possible.”
President Uchtdorf



Teaching Goals
Evaluating My Course in Consultation with

Department 0! Teacher Education

1. The Course:

El Ed 443 — Teaching Literacy in Grades 3-6
*This is a teacher education course designed to educate teacher candidates on how to
teach literacy (reading, writing, listening, and speaking) to students in Grades 3-6.

a.

Teaching Goals for EI Ed 443 (Fall 2018):

Provide description and examples of Mastery Learning in my course syllabus so
as to incorporate this method of grading in my course with students. Provide
examples as well as follow-up deadlines for students to resubmit assignments.

Gather samples of student work from first time teaching the course to provide
models for future classes.

Reuvisit and refine rubrics for course assignments. This will enable students to
have clear expectations for each assignment.

Create a course map for El Ed 443 like I did for EI Ed 333 so that students can see
the overall picture and material covered in the course.

Upon completion, analyze each assignment, midterm, and final exam for
effectiveness. Adjust as needed before teaching Fall 2018.

Have students complete a midterm evaluation to allow time for me to tweak the
course to meet student needs.

Observe Dr. i teach another section of this course for ideas and insight
into how best to teach this course.

Utilize final course evaluation comments in preparation for teaching the course in
Fall 2018.

Purpose/Background of the Course:

Purpose of the Course

This course provides students with the information and skills needed as an elementary
school teacher to make informed decisions about effective literacy assessment and



instruction. Students will learn to establish an effective 3-6 grade classroom literacy
environment which includes reading, writing, listening, and speaking.

Course Objectives (These are selected by the Teacher Education Department)

Professional Identity - Teacher candidates will engage in personal reflection to
develop a professional identity and engage collaboratively with learners, families,
colleagues, community members and demonstrate the highest ethical standards of
the teaching profession. (See International Literacy Association Standard 6)
Assessment - Teacher candidates will be able to administer, score, and interpret a
variety of assessments appropriate for use in screening, diagnostic, monitoring, &
outcome literacy assessments in intermediate grades. (International Literacy
Association Standard 3)

Literacy Environment - Teacher candidates will be able to identify and evaluate
key aspects of an effective literacy environment in an intermediate classroom.
(See International Literacy Association Standard 5)

Instruction - Teacher candidates will be able to plan and implement intermediate
grade literacy instruction for whole class, small groups, and individual students
(See International Literacy Association Standard 2)

Learner Development - Teacher candidate will plan and implement intermediate
grade literacy instruction that is linked to student backgrounds across a variety of
diverse characteristics. (See International Literacy Association Standard 4)
Curriculum - Teacher candidates will use foundational knowledge to design
and/or implement instruction that develops intermediate grades students’
comprehension, fluency, vocabulary, writing, and content area literacy skills. (See
International Literacy Association Standard 2).

*For more information about standards for reading professionals outlined by the
International Literacy Association, see https://www.literacyworldwide.org/get-
resources/standards/standards-for-reading-professionals

Thoughts About the Course and My Students

How will students be different after taking my course?

My students will be different in their understanding of reading instruction and
how they approach designing instruction, interpreting student assessment data,
and growing and developing as literacy teachers.

What do | hope my students will become by virtue of taking my course?

I hope my students will become competent, knowledgeable teachers infused with
compassion and confidence to teach young children to read and write.

What will they be able to do? How will they reason? How will they talk? How will
they behave?

Upon completion of this course, my students will be able to...




. administer the Qualitative Reading Inventory correctly;
. determine the needs and strengths of one student;

. design appropriate instruction based on the assessment data for this
student,

. design a day’s worth of literacy instruction using core reading programs
and methods/strategies outlined in textbook and discussed in class;

. design a variety of lesson plans so as to meet varying student needs;

o demonstrate content and pedagogical knowledge related to teaching
reading, writing, speaking, and listening;

o demonstrate professionalism in the practicum classroom as noted by
student interactions, being on time and ready for the school day and class
and taking the time to observe and learn from the mentor teacher;

. reason, talk, and behave like an elementary school teacher of grades 3-6
(within reason as they are still a novice teacher putting everything
together).

**Single sentence to describe my course: My students will be able to demonstrate content and

pedagogical knowledge related to teaching children to read, write, speak, and listen effectively.

4. Describe Culminating Assessment — Show us how it all fits together

The Final Exam

Students will complete an online exam which includes the following:

30 Questions about Content Knowledge (2 points each) — Students will define and
demonstrate understanding of phonemic awareness, phonics, fluency, comprehension,
and vocabulary (the Big 5 from the National Reading Panel).

2 Questions (10 points each — 20 points total) Questions about Pedagogical Knowledge —
Students are given sample data from the QRI where they are to examine the data and
determine the instructional needs of a student in Grades 3-6. Students will describe
possible instructional plans with corresponding Utah Core Standard and any materials or
suggestions for effective instruction.

Methods Matrix (20 points) - In addition to the Final Exam, students will submit a
Methods Matrix. This document is created by the student and worked on throughout the
semester. The student identifies multiple literacy strategies that can be used for
instruction in Grades 3-6. The matrix will include description of the method/strategy,
strengths, limitations, alignment with the Utah Core Standard, and other notes about this
method/strategy.

5. Progress Checks - How do in and out of class learning activities and formative assessments
prepare students to perform on progress checks? How do they align with all the other areas
(There might be weighted levels of learning objectives being demonstrated on the
culminating assignment).
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All of my in and out of class learning activities and formative assessments align with the
course objectives. 1’ve outlined in and out of class activities and formative assessments and
which objective they meet below:

Professional Identity - Teacher candidates will engage in personal reflection to
develop a professional identity and engage collaboratively with learners, families,
colleagues, community members and demonstrate the highest ethical standards of
the teaching profession. (See International Literacy Association Standard 6)

In Class/Out of Class Learning Activities:
v’ Students write daily reflections in class and take notes as they read
assigned readings.
v’ Students are asked to collaborate about their professional experiences with
classmates.
v’ Students collaborate with mentor teachers, parents, students, school
leaders in their four week practicum assignment.

Course Assignment: Letter to Practicing Teacher, Personal Reflections,
Planning a Day of Literacy Instruction

Assessment - Teacher candidates will be able to administer, score, and interpret a
variety of assessments appropriate for use in screening, diagnostic, monitoring, &
outcome literacy assessments in intermediate grades. (International Literacy
Association Standard 3)

In Class/Out of Class Learning Activities:

v" Students read and review directions for the Qualitative Reading Inventory
(QRI) as part of homework assignment.

v’ Students discuss their experience administering the QRI with classmates
and the teacher.

v’ Students ask questions about data collected in class.

v’ Students are asked to describe instructional steps based on assessment
data.

v’ Students design instruction based on student data.

v’ Students teach and then evaluate instruction to determine effectiveness
and alignment with student needs.

Course Assignment: Midterm Practicum Assignment (QRI with one student),
Reading Response Assignment

Literacy Environment - Teacher candidates will be able to identify and evaluate
key aspects of an effective literacy environment in an intermediate classroom.
(See International Literacy Association Standard 5)
v’ Students are provided with digital resources to create a classroom library
for future use
v' Students use digital texts to design instruction
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v' Students are taught to evaluate digital and print texts based on their
appropriateness for students and targeted instruction

v' Students observe mentor and other teachers during practicum assignment
and identify and evaluate classroom for literacy instruction

Course Assignment: Setting up a Literacy Classroom Assignment
(Classroom map with literacy instruction settings identified, Social Studies
and Science Standards identified with Get Epic! books organized for each
standard, and first week of school activities), Reading Response Assignment

e Instruction - Teacher candidates will be able to plan and implement intermediate
grade literacy instruction for whole class, small groups, and individual students
(See International Literacy Association Standard 2)

v’ Students will be taught and provided with multiple opportunities to teach
using explicit, direct, guided learning, guided reading, shared reading,
close reading lesson plans

v’ Students are taught to design whole group, small group differentiated, and
individual instruction

v’ Students are taught and provided with opportunities to design literacy
instruction for the school day. Students will build upon this and begin to
design instruction for a week, for a month, and for a school year. Students
are taught about scope and sequence

Course Assignment: Students will design three lesson plans aligned with

Utah Core Standards and student needs. Additionally, the Midterm practicum
assignment requires students to complete QRI assessment and to design
instruction for one student based on assessment data, and to design whole group
strategy instruction to be taught in practicum classroom. The Methods

Matrix will also help students attend to the instruction objective. Finally, the
Reading Response Assignment

e Learner Development - Teacher candidate will plan and implement intermediate
grade literacy instruction that is linked to student backgrounds across a variety of
diverse characteristics. (See International Literacy Association Standard 4)

v" Students are taught about and have opportunities to work with students in
grades 3-6 in the practicum classroom.

v" Students are provided with samples of student work and will identify key
characteristics of each grade level as well as stages of literacy
development

Course Assignment: The Midterm Practicum Assignment requires students
to identify specific needs of one student and to design instruction based on

this learner’s development. On the final exam, students will be given case
scenarios and will have to identify the learner’s developmental abilities and
design instruction based on these decisions. The Methods Matrix will also help
students attend to the learner development objective.
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Curriculum - Teacher candidates will use foundational knowledge to design
and/or implement instruction that develops intermediate grades students’
comprehension, fluency, vocabulary, writing, and content area literacy skills. (See
International Literacy Association Standard 2)

v' Students are taught the Big 5 elements of literacy instruction including
comprehension, fluency, vocabulary, writing, and content area literacy
skills

v’ Students design and practice lessons designed on one of these topics

v’ Students create units of instruction using multiple literacy lessons
emphasizing content area reading and disciplinary literacy

Course Assignment: Students will design three lesson plans aligned with

Utah Core Standards and student needs. Students will also complete The Reading
Teacher Presentation which requires that students identify a curriculum topic to
study and prepare a presentation on this topic to students in the class. This
enables students to get in the current research literature to see which practices

are recommended and what evidence-based instruction looks like. The Methods
Matrix and the Reading Response Assignment will also help students attend to the
curriculum objective.
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Course Development Project Grant Proposal
Department of Teacher Education

This course development grant proposal is intended to provide the materials and resources
needed to provide students with hands-on examples and experience with designing and teaching
integrated literacy instruction. In fall 2018, I will be teaching EI Ed 443 — Teaching Literacy
Grades 3-6. This course is designed to provide students with the information and skills needed
to teach literacy (reading, writing, listening, and speaking) in grades 3-6 in an elementary or
middle school. One of the key elements of upper elementary school instruction and one of the
current practices emphasized in the research literature is to have elementary school teachers
integrate literacy instruction among the disciplines, such as social studies, mathematics or
science. This new form of disciplinary literacy moves away from the traditional content area
literacy approach to instruction and teaches children to use literacy tools as they are used by the
professionals within each discipline. For example, students in El Ed 443 are taught science
through the lens of literacy instruction by teaching these preservice teachers to teach children
how scientists read, write, speak, and listen with other professionals in their profession. For the
El Ed course, we have decided to focus on integrating science and literacy instruction. We have
identified two units that align with Grades 3-6 science objectives: life cycles and biodiversity.
Currently, we have plenty of informational texts, books, and digital texts that align with these
science topics, but we have no science materials or resources to enable students to design
integrated science and literacy instruction effectively. Obtaining these materials would provide
preservice teachers with experience and these resources will provide a foundation for this course
experience for years to come. The following materials are requested to enhance and teach
integrated literacy and science instruction with students in El Ed 443:

Science Kits Cost/unit N Total
Backpacks 12 5 S60
Clipboards 10 5 S50
Mealworm Containers 3 10 $30
Mealworms 5 10 S50
Oatmeal 3 1 S3
FastPlants Seeds 15 1 $15
LightBox Materials 20 1 S20
Fast Plants Materials 10 1 S10
Bean Seeds 3 1 S3
Zorbs 50 1 S50
$291
Total Supplies $291
Shipping 2.50% $ 7.28
Total Costs $ 298.28
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Department of Teacher Education
McKay School of Education

Faculty Development Plan

Introduction

| approach the opportunity to write a Faculty Development Plan from a different perspective and
a different position than most recently hired faculty at Brigham Young University (BYU). Prior
to being hired as an Associate Professor in the Department of Teacher Education at BYU, | spent
eight years as a professor at Utah State University (USU). | began my career at USU and
received promotion and tenure in Spring 2015, and quickly found myself in departmental
leadership roles and assigned with responsibilities to mentor and support junior faculty at
departmental, college, and university levels. Therefore, while my development plan will look
and feel differently than many of the faculty development plans created by novice professors, the
same goal of self-examination, reflection, and intentional consideration of my contributions are
just as relevant as | seek ways to improve my teaching, scholarship, and citizenship and to
establish myself as a lifelong learner. My overall goal and intention for this development plan is
to secure continuing faculty status within the Department of Teacher Education (TED) and to
establish my roots firmly within the framework and structure of BYU. | see great value in going
through this process as means of helping me be explicit about and planning to achieve these
goals.

In the following three sections, | outline the evidence of success | have gathered thus far in my

academic career in the areas of teaching, scholarship, and citizenship. This evidence of success
is designed to provide insight and background for the goals | establish for teaching, scholarship,
and citizenship. | conclude each section with a list of questions to consider for ongoing growth
and development.

Teaching

Evidence of Success

e Taught for nine years at the college level and have taught many of the same courses at
both the undergraduate and graduate levels at USU and BYU - rich background of
experience and expertise.

e Received three awards for excellent teaching (2 department and 1 college award and
nominated for university award)

e Created multiple iterations of course syllabi to continually refine and strengthen teaching
quality, communication, and course articulation

e Taught two sections of a PhD course on how to teach at the university level

e Have read multiple books (N = 5) about effective teaching at the university level and had
opportunities to apply lessons learned
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Created and taught course on how to create an effective teaching portfolio with teaching
samples, grading philosophy, student samples

Served as doctoral committee chair or committee member for 14 students

Served as Master’s thesis committee chair or committee member for 2 students

Trained 11 research and/or teaching assistants

Created and designed new programs (PhD literacy program at USU) and multiple new
courses (both undergraduate and graduate)

Goals for Progress

Create a Teaching Portfolio with teaching samples, grading philosophy, student samples
that fits with BYU expectations/environment

Learn to use resources available at BYU (e.g. CTL, SCOT)

Continue to seek feedback from teaching observations conducted by Erin Whiting and
Carol Wilkinson

Distinguish the differences between BYU and USU expectations and to enhance teaching
quality

Use online student rating results to make course improvements - see if it is possible to
receive reach higher than 4.7/5.0 on student ratings

Continue to collect mid-semester student feedback and to do the monthly “check-ins”
with students

Partner with peers to provide each other feedback and to observe various BYU courses
Create a student focus group consisting of students I trust to gather more insight and
feedback on how to improve courses

Analyze student assessment data to identify trends and evaluate student performance,
concerns to be remedied by changing teaching strategies, course content, and learning
activities, etc.

Send my syllabus out to internal and external colleagues in my field to get feedback on
quality of assignments and content of courses

Read additional books on teaching and effective instructional strategies for teaching at
the university level

Establish a regular time to discuss specific disciplinary readings with colleagues — Book
Group with TED

Submit a proposal for experiential learning funds supported by the McKay School of
Education

Questions to Consider

How do | feel about my students? What can | do to strengthen my relationship with
students? How can | help students draw closer to Christ and strengthen testimonies?
What forms of experiential learning am | providing students to align with President
Worthen’s goal?

Who can | go and observe to gain additional insight and inspiration for my teaching?
Which course assignments need to be revisited or reconsidered?

Is it time to visit with members within the educational community to see if our teacher
education program/coursework is still fulfilling needs of school districts and individual
teacher candidates or novice teachers?
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Scholarship

Evidence of Success

Received a national award from the Association of Literacy Education and Research for
my research efforts

Secured two external grants and four internal grants (Total funding approximately
$154,000)

Published 27 peer reviewed articles since 2009 (an average of 3 articles/year)

Published multiple peer reviewed articles in top tier journals in my field

Research paper selected as one of five top research articles for the Journal of Reading
Research and nominated for the 2018 United Kingdom Literacy Association Wiley
Award

Presented at national and international conferences two to three times annually
Mentored, supported, and provided funding for 11 research assistants

Goals for Progress

Continue to increase number of publications annually targeting Tier 1 journals
Regularly involve graduate or undergraduate students in research and/or creative works -
Identify ways to streamline the process (Currently working with 8 undergraduate
students)

Continue to apply for internal grants and external grants to support and involve students
in research

Explore possibilities for additional external funding

Create a list of possible future research projects and identify possible external funding
sources to provide resources and to fund more student research assistants

Establish a regular time to discuss specific disciplinary readings (latest research) with
colleagues — Book Group with TED

Questions to Consider

What are some new areas/topics of research that you can consider as you make a ten-year
plan? New ideas bring energy!

Who are some individuals that you would like to work with in your field? Consider ways
to collaborate.

Are there new research journals that you have not published in yet that might be
considered? Continue exploring new opportunities.

Is there a research project you could consider that could be submitted to Reading
Research Quarterly?
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Citizenship

Evidence of Success

Currently serve as editorial board member and/or consulting editor for three journals
(Journal of Teacher Education, Literacy Research and Instruction, Journal of Educational
Research)

Serve as a reviewer for an additional six journals - JECTE, ECEJ, TATE, ATE, JRR,
UCIRA

Serve on Governing and Legislative Committee for the Association of Teacher Educators
Conference Reviewer — Association of Literacy Educators and Researchers, Literacy
Research Association

Dissertation Award Committee Member - Association of Literacy Educators and
Researchers

Literacy Working Group — Church of Jesus Christ of Latter Day Saints (pilot program to
design literacy program for church members in West Africa)

Provide literacy strategies and expertise to the Church of Jesus Christ of Latter Day
Saints for The Friend magazine and pilot adolescent literacy programs

BYU - Faculty Women’s Association (Historian), BYU Writing Group Leader for
Faculty Development Center

BYU Teacher Education Department - Recruitment Committee, Literacy Faculty
Committee

USU Teacher Education and Leadership Department — Literacy Coordinator (10 literacy
faculty members), Level 111 Coordinator, Reading Endorsement Coordinator, Master’s
Program Advisor, Graduate Program Advisory Committee Member,

USU College of Education — Promotion and Tenure Chair and Committee Member for 2
Faculty Members

Goals for Progress

Volunteer for committee service for the Literacy Research Association
Continue to explore options for citizenship opportunities at the department, college, and
university level at BYU

Questions to Consider

How can you continue to articulate your interests and demonstrate your commitment to
service within the research and teaching community as a whole and BYU specifically?
Are there those in the educational community whose needs are not being met or are
underserved?

Are you spending the appropriate amount of time in citizenship efforts so that it doesn’t
overtake other responsibilities?
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Scholarship Project Proposal
Department of Teacher Education

Scholarship Experiences
My scholarship experiences to date include the following:
e Continue to increase number of publications annually targeting Tier 1 journals
e Regularly involve graduate or undergraduate students in research and/or creative works -
Identify ways to streamline the process (Currently working with 8 undergraduate
students)
e Continue to apply for internal grants and external grants to support and involve students
in research
e Explore possibilities for additional external funding
e Create a list of possible future research projects and identify possible external funding
sources to provide resources and to fund more student research assistants
e Establish a regular time to discuss specific disciplinary readings (latest research) with
colleagues — Book Group with TED

Scholarship Goal

To date, | have published 23 articles and have 5 more articles accepted for publication that are in
press. A large number of these articles are from Tier 1 journals. My goals are to continue this
steady publication record. In order to develop my scholarship at BYU, | established the
following goal in my Faculty Development Plan in the area of Scholarship: Regularly involve
graduate or undergraduate students in research and/or creative works - Identify ways to
streamline the process. This goal will be the focus of my scholarship project. One of the ways
to involve research assistants is to seek internal or external funding to hire research assistants to
help with the work. In January 2018, | received to internal grants from the McKay School of
Education. This has enabled me to hire eight undergraduate research assistants and | just hired
two graduate students.

Scholarship Project Plan
I have quickly learned that undergraduate research assistants need ample amounts of time,
training, and mentoring in order to be helpful and engaged appropriately in the work. After
listening to Dr. presentation during the Faculty Development Seminar, | realized that |
needed to streamline my work with research assistants or their involvement will become
cumbersome and not every efficient. Simply having help is not sufficient. | need to have an
overall plan for how each student will be involved so as to provide mentoring and support to
each student at each step of the research process. This is truly experiential learning. | also took
away from a comment made by President Worthen during the FDS that we need to involve
undergraduate students in our work so they can see us fail. | need to organize this large group of
research assistants so they can be more engaged in the work. The following steps will help me to
streamline the process of working with research assistants, provide more meaningful mentoring,
and strengthen my research and ultimately my scholarship:
e Create an organized structure of how undergraduate students, graduate students, and |
will interact. | have just hired two graduate students so they will oversee the two
different research projects with undergraduate students reporting to them. This will allow
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graduate students to gain experience with research and with mentoring. The
organizational structure will be as follows:

Research Project #1
Integrating Science and

Technology into Literacy
Learning

______

Graduate Student

Research Project #2
Comparing Science Infused
Literacy Instruction and the
Read to Write Strategy

—

Graduate Student

1ENN NHEE



Establish a schedule to meet with both research groups weekly. Review progress and
status of the project.

Establish meetings with graduate students individually to discuss progress of projects,
interactions with students, and to provide modeling and mentoring for graduate students.
Model how to write an introduction to a research paper for all students. Provide
assignments to engage students in writing as well as the data analysis and writing the
conclusions. This will move the work forward and provide experiences for students.
Invite students to travel to research conference. Provide training for students in
preparation for research conferences.
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Citizenship Project Proposal
Department of Teacher Education

Citizenship Experiences
My citizenship experiences to date include the following:

e Currently serve as editorial board member and/or consulting editor for three journals
(Journal of Teacher Education, Literacy Research and Instruction, Journal of Educational
Research)

e Serve as a reviewer for an additional six journals - JECTE, ECEJ, TATE, ATE, JRR,
UCIRA

e Serve on Governing and Legislative Committee for the Association of Teacher Educators

e Conference Reviewer — Association of Literacy Educators and Researchers, Literacy
Research Association

e Dissertation Award Committee Member - Association of Literacy Educators and
Researchers

e Literacy Working Group — Church of Jesus Christ of Latter Day Saints (pilot program to
design literacy program for church members in West Africa)

e Provide literacy strategies and expertise to the Church of Jesus Christ of Latter Day
Saints for The Friend magazine and pilot adolescent literacy programs

e BYU - Faculty Women’s Association (Historian), BYU Writing Group Leader for
Faculty Development Center

e BYU Teacher Education Department - Recruitment Committee, Literacy Faculty
Committee

e USU Teacher Education and Leadership Department — Literacy Coordinator (10 literacy
faculty members), Level 111 Coordinator, Reading Endorsement Coordinator, Master’s
Program Advisor, Graduate Program Advisory Committee Member,

e USU College of Education — Promotion and Tenure Chair and Committee Member for 2
Faculty Members

Citizenship Goal

After spending almost a decade as a professor at Utah State University, | find that | have many
things in place as far as citizenship and service. After reviewing these experiences, it is clear my
opportunities to serve have been at both state and national levels. However, one area that | am
lacking in my current citizenship efforts is service to Brigham Young University (BYU) itself.
Being a new faculty member to BYU, | have been asked to serve on one department committee
and look forward to more opportunities at both the department and college level. In order to
develop efforts in the area of citizenship at BYU, | established the following goal in my Faculty
Development Plan in the area of Citizenship: Continue to explore options for citizenship
opportunities at the department, college, and university level at BYU. This goal will be the focus
of my citizenship project.

Citizenship Project Plan

In order to accomplish this goal, | began to explore different ways that I could contribute to and
participate in citizenship efforts at BYU. One association | became interested in upon my arrival
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was the Faculty Women’s Association (FWA). | attended multiple events throughout the year
and have been interested in becoming more involved in this organization. | learned that they
would be holding elections at the conclusion of the 2017-2018 academic year. | submitted my
name as a candidate for the office of Historian. | found out last week that | was voted by FWA
members as Historian of the FWA. Thus, my citizenship project is to devote my efforts to
learning my role as Historian and supporting the Faculty Women’s Association in any way | can.
Our first board meeting will be held in the middle of June. Serving on the FWA Board not only
will provide me with the opportunity to associate with amazing women across BYU campus but
it will also provide leadership, service, and mentoring opportunities. The position of Historian is
a two-year term and the responsibilities are outlined below. 1 will spend Fall 2018 learning my
specific role and responsibilities associated with the FWA and actively engage with the Faculty
Women’s Association in their Spring/Summer planning meetings and Fall 2018 FWA events.

Historian (2 year term)
1. Attend Board of Directors meetings.

Keep a record of the Association events and activities.

Deposit an annual history of the Association in the archives at the Harold B. Lee Library.
Coordinate social media updates.

Assist with activities and other Board initiatives.

a s~ wN
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