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FACULTY DEVELOPMENT PLAN 

 
Department of Teacher Education 

February 2018 

TEACHING 

Strengths 
• Teaching is my passion and my career
• I have been a formal educator for 18 years, including 8 years in higher education.
• I am able to teach a course that I know well, that has connections to my professional and

personal experiences, and that I enjoy teaching

Areas to Develop 
• I need to better use BYU resources to improve my teaching
• I need to get involved with graduate students and courses

Specific Goals and Strategic Plans 
• Use BYU resources to strengthen my course and teaching, such as editing services for

Youtube videos
• Continue looking for opportunities to get involved with graduate students and courses

Department Contributions/Needs 
• The department is willing to help me by providing teacher assistants, which is super

helpful
• I would like opportunities to teach graduate courses and mentor graduate students

CITIZENSHIP 

Strengths 
• Willingness to serve and get along well with others
• Experience as an Assistant professor at another university
• Experience serving on committees, in the community, and in professional organizations
• Experience serving as an ad-hoc journal reviewer

Areas to Develop 
• Need to continue getting to know colleagues in my department
• Need to serve on committees beyond those of my department

Specific Goals and Strategic Plans 
• Continue to attend devotionals with colleagues on a regular basis
• Look for opportunities to serve on different committees at the college and professional

levels



• Engage in service projects related to my research agenda 
 

Department Contributions/Needs 
• The department honored my request to serve on a search committee 

 
SCHOLARSHIP 
 
Strengths 

• Experience publishing peer-reviewed journal articles 
• Involved in research teams 

 
Areas to Develop 

• Research agenda does not always align with courses I’m scheduled to teach 
• Continue to publish my work in diverse peer-reviewed journals 

 
Specific Goals and Strategic Plans 

• Look for opportunities to teach courses that better align with my research agenda 
• Continue publishing in peer-reviewed articles 

 
Department Needs 

• I would like opportunities to teach graduate courses that align with my research agenda 
  





CITIZENSHIP PROJECT PROPOSAL 
 

 
Goals 
 
My citizenship endeavors will focus on making an impact at the local, departmental and 
national/international levels committed to bilingual education/TESOL and teacher education.  
 
 Community level. I will continue serving as the board president of Esperanza 
Elementary, a Title I public charter school in West Valley City, Utah. This is a school that 
primarily serves English learners and Latina/o students, has a whole-school Spanish-English dual 
language program, and is determined to promote bilingualism and biculturalism.   
 

Department level.  I will continue serving on committees as needed, such as in the 
Recruitment Committee of Early Childhood Education and Elementary Education for 
undergraduate students. I will also volunteer when I identify a need in my department. I will also 
strengthen relationships with department members by attending campus devotionals and forums, 
talks by colleagues and guests, and social events. 

 
College level. I will look for opportunities to serve on different committees at different 

levels  
 
National/International levels.  I will continue serving as an ad-hoc journal reviewer. I 

will also continue serving as a member in the National Dual Language Standards committee 
sponsored by the Dual Language Education of New Mexico, which will be submitted to the 
Council for the Accreditation of Educator Preparation (CAEP).  In this committee, I am 
collaborating with faculty members across the country.   
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Course Development Project—Final Report  
 

Course Background 
The purpose of ECE - 202 Foundations of Child Development course is for 
students to Integrate knowledge of child development as part of your developing 
personal practical knowledge for teaching. It is taken by Education Majors only at 
the beginning of both Early Childhood and Elementary Education programs and 
has a pre-requisite of SFL 210 - Human Development where theories of child 
development have been learned. Students have not had practicum experience as 
this comes in future courses and this course provides theoretical preparation with 
specific reference to teaching using developmental theory. 
I was asked to teach this course which was already developed and is also taught 
by two other people during the year so needs to remain essentially the same. I 
was able to add a reflection component (highlighted below) which relates to a 
further program outcome. 

Learning Outcomes 
 

1. Create one or more learning interactions that illustrate your understanding 
of how children learn and develop, and that support an individual child’s 
intellectual, social, or personal development. 

2. Use multiple learning strategies to facilitate students’ learning and critical 
thinking. 

3. Demonstrate becoming-teacher confidence and persistence through 
ongoing reflection in class activities and your visual journal. 

 
The course learning outcomes link with what is most important for students to learn 
within the context and purpose of the course, and connects to some outcomes of the 
program necessary for licensure. As highlighted below, aspects of teacher education 
and being professional when working with young children are covered and taught. 
Developmentally Appropriate Practice (DAP) is promoted by the National Association 
for the Education of Young Children (NAEYC) and this course uses National and State 
standards and curriculum (including the Utah Core) to engage with theory to support 
teaching of young children in effective ways with consideration of developmental 
domains. This leads to further engagement with theory and connections to DAP in 
subsequent courses in teacher education and practicum and student teaching at a later 
date. 
Program Outcomes: Elementary and Early Childhood Education 
1. Learner Development 
The teacher candidate understands cognitive, linguistic, social, emotional and physical 
areas of student development. 
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2. Learning Differences 
The candidate understands individual learner differences and cultural and linguistic 
diversity. 
8. Reflection and Continuous Growth 
The candidate is a reflective practitioner who uses evidence to continually evaluate and 
adapt practice to meet the needs of each learner. 
Course Activities 
Through a variety of activities the students investigate and analyze developmental 
domains with respect to teaching and learning and DAP (outcome 1). Discussions of 
readings from textbooks and research papers, done as homework tasks, have them 
think about how teaching using DAP and understanding children’s development 
supports growth and development across all domains (outcome 1). Posters, Benchmark 
lists and PowerPoint slides created in small groups (which models practice in schools) 
apply this knowledge to support learning and critical thinking. These are used to assess 
understanding of multiple learning strategies(outcome 2). 
Using a visual journal (outcome 3) students reflect each week using a variety of learning 
strategies and critical thinking that can be used in the classroom (outcome 2) to develop 
further understandings and use ways that children employ for learning. This gives 
experience in analyzing, applying and reflecting which are professional dispositions for 
teachers (outcome 3). 
Assessments 
See Appendix A for sample assessment tasks. 
The readings, sharing and discussion each session, posters, Benchmark papers, 
PowerPoint creation and presentation, use of a variety of materials and methods to 
model practice in schools, reflection in written and visual means and hands on 
workshop activities provide practical understandings and model classroom best 
practice. During sessions as students work in their groups I have many opportunities to 
develop close relationships with them and so offer guidance and constant feedback to 
facilitate their learning. I model the practice that is used in early childhood and 
elementary classrooms and make pedagogical choices to support my student’s learning 
and discuss this with them to relate to their future practice. 
In addition to the materials in the textbooks I use up to date journal articles to extend 
thinking about teaching children. This supports a connection of theory/practice, which is 
current best practice in early childhood education to support children’s growth and 
development in all areas. 

 
Quizzes and exams 
There is a quiz for each session for daily points which includes class participation and 
reading assignments and then 4 exams which are produced and provided for 
assessment with the textbook and delivered online. The results from the top three 
scores are included in student final grades (outcome 1 & 2). 
Culminating assessments 
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Students work on a group project which includes 3 age groups with developmental 
benchmarks listed and understandings of how development occurs and effects teaching 
across domains, curriculum, developmentally appropriate practice and lesson ideas 
combine in practice. These are PowerPoint slides that are presented peer to peer and 
the final one presented to the class (outcome 1 & 2). Each of the 3 age group 
developmental benchmarks and PowerPoint slides are assessed and graded. 
Ongoing assessments and feedback 
Each week students participate inworkshop activities that are assessment as/for 
learning and submit the above list of developmental benchmarks for each domain and 
ideas for teaching in a PowerPoints for each of three age groups. In addition, students 
create a toolkit of all materials from class to support their future teaching practice. 
(outcome 1). 
Aspects of reflections are informally assessed as I work with students each week and 
formally presented for end of semester evaluation and a midterm paper uses the 
reflective journal to present student learning in the course (outcome 3). 

 
Through the use of a range of strategies for learning and assessment I am able to 
provide sufficient opportunities for students to demonstrate achievement of the learning 
outcomes. In addition, due to the many opportunities for revising and attending to 
ongoing feedback, mastery learning is employed; for example, as students repeat the 
tasks with different grade levels. 
These assessments adequately measure the achievement of each course learning 
outcome as students work with the developmental benchmarks and concepts and 
principles of DAP they now understand (outcome 1) to create specific examples of 
learning for various grades (outcome 2). Their reflections (outcome 3) are used to 
support their presentation of learning in the course and used in the final presentation. 
Student Achievement of Learning Outcomes 
Student scores are typically quite high in this course which indicates that students have 
achieved the learning outcomes. Due to the application of mastery learning each 
student has multiple opportunities to enhance their understanding and to apply the DAP 
principles. 
Outcome 1: The students learn and investigate developmental domains and 
benchmarks and use this in application with different grades and core curriculum to 
develop lesson ideas. Appendix B-1 example PowerPoint shows student presentation of 
DAP principles linked to Developmental benchmarks, Core standards and lesson ideas. 
This applies understanding of DAP. 
Outcome 2: Appendix B-1 slides demonstrates connections with approaches for 
learning (eg. Multiple Intelligences and Bloom) that engage young learners and support 
critical thinking. 
Outcome 3: Teacher dispositions and learning are reflected on and presented. See 
Appendix B-2 where the student clearly reflects on her learning. She asks new 
questions “What CAN this baby do?” to show thinking with and also beyond 
developmental domains and boundaries to really support growth and learning. This 
demonstrates deep thinking and critical analysis of course materials and concepts. 
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Steps Planned or Taken to Improve Teaching and Student Learning 
My analysis of student performance shows that students are achieving the outcomes 
and most do extremely well. I would hope that as future teachers that they thoroughly 
learn and apply the concepts and have effective strategies and ideas for teaching young 
children. Every effort is made to have each of them understand how children learn, 
effective methods for learning (including DAP) and to have students think critically. 
Feedback from students has led to alterations in tasks and explanations and further 
examples for my practice being shared to connect theory and practice as students 
requested this. Peers, and supervisors were very clear that my teaching is effective: 

 commented on my rapport with the students and the use of a variety of 
workshop techniques to engage the whole class, small groups and individuals;  

 and  (my peer teaching mentors) have both affirmed techniques 
I use in teaching classes and relationships with students. In addition, they have given 
suggestions to support my reflection on class materials, methods and assessments that 
I am happy to implement to consider the most effective ways to teach these students. 
I have taken steps to improve my teaching by having  from TLC attend 
class and give feedback. I have also supported enhanced student learning by more 
detailed explanations for assessments and making sure to have students feel 
comfortable to approach me by developing relationships each class. I learn their names 
more quickly and speak to each of them every session and ask if there is anything they 
need clarified. These changes led to students reporting better understanding of the 
course in evaluations midterm and end of semester. I will continue to collect information 
and evaluate the effectiveness of teaching methods, learning activities, assessments 
and course materials both during and at the end of the semester by using the mid- 
course evaluation tool and reflecting on end of semester evaluations. 
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I sought their counsel on areas of mutual interest, asked them to review sections of my 
pre-publication materials, and sent representations of my scholarship. 

 
5. Begin and develop conversations with experts in my field. 

 
I sought their counsel on areas of mutual interest and discussed their scholarship in 
relation to my work. 

 

In addition to the above I am currently preparing an IRB to research with the BYU ARTS 
Partnership. 

 

Success is shown by publications, collaboration with colleagues in research and 
publications in high quality journals as listed above. 

 
I have achieved success in accomplishing my scholarly goals as evidenced by the 
products in print and under review (see above). Further papers are in process that are 
being prepared from my conference presentations (see above). I have also been 
accepted to present at AERA in April 2018: Possibilities in photographic living inquiry 
with very young children. I have a paper from this presentation to revise and then 
submit to a tier 1 or 2 early childhood journal following AERA. 

 
Applying the strategies I targeted to enhance scholarly productivity has given me some 
useful strategies. In particular I have learned that it is most efficient to have publications 
from conference presentations drafted as I prepare and present at each conference. 
Feedback from conferences also helps me to hone publications. The conversations I 
have sought with peers and experts in my field have led to enhanced opportunities for 
publications and suggestions for effective research outlets. 
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Citizenship Project—Final Report 
 
I had two main strands to my citizenship goals: 

1. Faculty colleagues. 
a) Regular Devotional attendance with colleagues 

I will get to know colleagues and discover commonalities through walking and 
attending together. 

I found that this has enhanced relationships and supported understanding of personal 
and research based aspects of our work and lives. 

b) Establish a regular time to discuss specific readings on various teaching 
issues with colleagues. 

In reading papers and discussing these we can connect and extend our interests 
and together support one another and our early childhood education students. 

Taking time to connect our interests and support students has given opportunities to 
notice areas for collaborative research. This has led to my recent involvement in ECE 
research with colleagues and students. I have also shared areas of concern with 
teaching that opened to different ideas for supporting student work and assessment. 

 
2. Foster the habit of regularly reaching out to form valuable collaborations 

and associations. 
a) Offer my reviewer services 

I can offer my services to a journal I have published in. 
Offering services to journals I have published in, especially major publications in my 
field gives more understanding of journal requirements, work that is published in my 
field and opportunities to publish. Through active participation in AERA as a possible 
reviewer and chair/discussant I am increasing my understanding of ECE and education 
through art as well as having opportunities to be known by my peers. 

b) Visits to the lab school, school district and support for BYU ARTS Partnership 
programs. 

This will allow me to understand the local education context and develop 
relationships with those in the local area to better serve them. 

Through visits to the lab school and conversation with staff there I have more 
awareness and understanding of that context and am getting to know colleagues. 
I have attended Arts Academy Leadership sessions over 12 months and developed 
strong ties with ECE teachers in the school districts that are using the arts for teaching 
and learning. 

c) Arrange to meet colleagues working on similar scholarly activities at 
conferences to compare notes and discuss possible opportunities for 
collaboration. 

I will develop relationships with those in my field internationally through conferences 
and find opportunities to collaborate with them on projects. 
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I attended two international conferences in 2017, and am collaborating with a number of 
international colleagues. This has led to a publication in review with one group of 
researchers, and to a current research project with two Australian colleagues that will be 
presented at an international conference and be published in a well-regarded outlet in 
Fall 2018 with myself as lead author. 
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Appendix A 
 

Sample assessments: 
Mid Term 
The mid-term exam is a 1200 word reflection on your learning in the course connected to 
DAP. Use your journal to prompt and support your writing with academic references in 
APA format. 

 
Pre-K and K: Group Developmental Benchmark Assignment (60 points) 
WHAT IS A BENCHMARK: A benchmark is defined as an idea or point of reference against 
which things may be compared or assessed. Think of this as a process or developmental 
continuum rather than an end point or fact. 

• When thinking about an activity, a benchmark is what is happening developmentally 
that allows the activity to be successful. Further, If a child is not able to meet a 
particular standard, there is often an underlying developmental (benchmark) delay. 

• Often times general facts are key to development. For example, “preschool age children 
tend to be overly confident in their abilities.” This is a statement of fact but can easily be 
turned into a benchmark by talking about what is happening developmentally and/or how 
this information impacts a classroom setting – this additional information allows you 
demonstrate your knowledge of child development.  Here are a few examples of how 
you could tweak this fact to become a benchmark: 

• Piaget’s pre-operational stage of development reminds us that children 
are only able to consider things from their own point of view and thus they assume that 
everyone shares their particular opinion. This is one underlying reason children are viewed as 
overly confident in their abilities. As a teacher, I must understand that preschool age children 
will all want to share ‘their answers’ to any questions asked because all answers are the same. 
Another classroom implication may be that a child might have difficulty listening to a suggestion 
from a peer on how to build a block structure because ‘why would anyone have a different idea 
of where to put one block?” 

 
Description: List the key developmental benchmarks for three to five year olds in a 1-2 page 
paper. The point is to create a user-friendly reference list to help narrow down the large scope 
of development and thus help guide instruction. 

● The developmental benchmarks list will only include the physical, cognitive,to social, 
and emotional domains for three to five year old children. (Information within the ‘whole 
child’ section will serve as a foundation to build your powerpoints.) 

● List the benchmark name (e.g. a fine motor skill; identify beginning sounds; etc) and 
provide enough information to be clear as to its meaning. Be sure to state it in such a 
way that the list is understandable and free of educational jargon. 

● Include references from your book OR online resources and cite in APA format. These 
references need to be cited throughout the paper so that we know where the 
benchmarks in your assignment were found. 
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○ If you have questions about how to use APA format, please refer to this website: 
http://owl.english.purdue.edu/owl/resource/560/01/. 

 

● The final document will be 1-2 pages - single spaced with a minimum of ½ inch margins. 
 
Evaluation Rubric (60 points) - 

Points 
/60 

Criterion Absent Weak, 
incomplete 

Adequate Comprehensive & 
Complete 

/14 List and explain physical developmental benchmarks 0 1-3 4-9 10-14 

/14 List and explain cognitive developmental benchmarks 0 1-3 4-9 10-14 

/14 List and explain social developmental benchmarks 0 1-3 4-9 10-14 

/14 List and explain emotional developmental benchmarks 0 1-3 4-9 10-14 

/4 Meets page limit requirements 
Cites book AND online resources 
Attends to grammar, punctuation, & syntax 

0 1-2 3 4 

 
 

Grades 1-3 Group Project (100 Points) 
○ Each group will do this assignment together and turn in ONE final assignment. 

 
● Refer back to your assigned specific grade level to focus on for this assignment – first, second, or 

third grade. 
● Design four separate lessons taught in centers/small groups for your assigned grade level. 

● For each center, address one developmental benchmark per domain so that all four 
developmental areas are covered in your group powerpoint (i.e. physical, cognitive, social, and 
emotional). 

● For your assigned grade, find at least one objective per center from the Utah Core 
Curriculum that works with your benchmark. 

● Focus on this link to address cognitive and physical domains - 
http://www.uen.org/core/ 

● Focus on this link to address social and emotional domains - 
http://www.uen.org/core/k-2/ilo.shtml 

 
● For each benchmark write on the slide or in the note section: 

 
a. Explain what is happening developmentally to allow this benchmark to be evident in this 

age group. Avoid educational jargon. 

Explain what is happening developmentally so that one can see the development behind 
the activity. See an example in the “Fine Motor Development” handout given out in class 
during the pre-k/k physical lecture. The first two paragraphs teach how fine motor 
development occurs. The authors go on to articulate further in the article how 
development is encouraged, aided, and/or reinforced in developing the pincer grip, 
pencil grip, or scissor grip. This is a great guide for this piece of the assignment. 

 
b. Classroom activity: Plan a small or whole group lesson that teaches to the benchmark. 
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■ TEACHING MOMENT: Identify what or how you will teach to this benchmark 
before the children apply or experience the benchmark and core. For example, if 
your goal is to teach cutting… you need to teach how to cut and not just give 
them scissors to practice cutting. The practice comes AFTER the instruction. 
Your knowledge of child development comes in how and what you teach! 

 
■ ACTIVITY PROCEDURES: Write enough procedural details (brains-on-paper) 

and materials to outline exactly what you are teaching and what the children will 
do within this activity. For example, if talking about a lesson, put enough 
information that a stranger could read your slide and walk in to a class to teach 
it. 

 
■ Identify and explain how this lesson promotes development. You can answer 

this question in a few different ways. Be sure to cite support from your 
readings. 

■ Refer to the grades 1-3 cognitive lecture to discuss how your 
lesson is active AND meaningful. 

■ OR You may connect back to one of the 6 principles of early 
childhood curriculum discussed in the grades 1-3 cognitive lecture to support 
how your lesson is meaningful. 

■ OR connect to the 12 principles from the Intro to DAP lecture. 
■ REMEMBER: This answer is more than just restating the 

principle or saying ‘it’s hands-on so it’s active and meaningful”. This section 
allows you to celebrate your knowledge of development. 

 
c. Address how your lesson is open-ended enough so that you meet the developmental 

levels of all your students. You are welcome to focus on how your lesson addresses 
different learning styles or how it meets the needs of those who fall on the lower and/or 
higher end of the developmental continuum. In other words, how will you help 
someone who is struggling or who has mastered this benchmark still have a meaningful 
experience. 

 

Parent/Home activity: Plan a homework activity that will reinforce what you’ve taught at school. 
■ TEACHING MOMENT: Teach the parents what the benchmark is and how they can 

explain it to their child. In other words, give them the “what is happening 
developmentally” piece so that parents see the development behind the activity 
you are encouraging them to do at home. In other words, assume a parent does 
not know development… what information will they need to teach this skill 
before the child experiences it with the activity you’ve outlined. 

■ ACTIVITY PROCEDURES: Plan a home-extension activity that parents can do at home 
to teach or reinforce each benchmark. This is NOT duplicating the same activity 
in your center but one that builds or connect off of the topic taught in class. 
Provide enough detail that anyone could implement without you telling him or 
her what to do. 

 
● Include references from your book and online resources and cite in APA format. (These 
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references need to be cited throughout the presentation so that we know where the information 
in your powerpoint came from specifically.) 

○ Any information taken from the book or any online resource needs to be cited. You do 
not need to cite activities that you came up with on your own. 

○ If you have questions about how to use APA format, please refer to this website: 
http://owl.english.purdue.edu/owl/resource/560/01/. 

 
 

Description for Presentation 
● Present a 10-15 minute PowerPoint that you will present to another group explaining your 4 

centers. This presentation must include a title slide (with the names of every group member), 
slides containing the information outlined in the project description, and a references slide. Your 
total presentation should be 10-25 slides. 

● A student who hasn’t presented yet will present the PowerPoint to other groups in the class. 
● The point of the presentation is not to read the slides verbatim but to present your information 

and discuss what went well and what could be fixed, for future PowerPoints, with the group you 
presented to. 
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Appendix B 

Student work samples: 
B-1. 
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B-2. 
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